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Appendix B

Definitions of University Activities with and in Communities

Defining this work is a difficult task, one that has consumed the energies and interests of many committees at other institutions. This glossary draws from their efforts, deliberations, and conclusions. And, it readily acknowledges the relentless challenges that settling on definitions can present to uncovering, discussing, measuring, and recognizing these partnerships. 

Academically-Based Community Service:

· Is service rooted in and intrinsically linked to teaching and research.

· Encompasses problem-oriented research and teaching and service learning emphasizing student and faculty reflection on the service experience.

· Aims to bring about structural community improvement including effective public schools, neighborhood development, and community organizations.

Academic Service Learning:

· Teaching method whereby students learn and develop through active participation in thoughtfully organized service that is integrated into discipline-based academic curricula.

· There is a growing body of research showing how carefully designed engaged learning experiences enhance students’ cognitive and civic skills and increase retention rates. There is also evidence that engaged teaching may provide a path to engaged research.

Community Based Research or Participatory Action Research: 

· Starts with a community-defined problem, students and faculty provide research findings aimed at addressing a problem, requires skilled collaborators, knowledgeable partners, usefulness for community and university partners. Faculty, students, and community members collaborate as co-researchers (the community is not an object to be studied) to define the problem, create a research plan, determine an appropriate research methodology, discuss potential outcomes, agree on a timeframe and research products, and pursue solving together. 

· A partnership whose members collaboratively engage in research with the purpose of addressing a community need, solving a community problem or effecting social change. The focus may be local, regional, national, or global. The partnership involves community members with faculty and/or students, and the research is conducted with and for, not on, members of the community.

Engagement:

· By engagement, we refer to a redesign of basic university functions so the institution becomes even more productively involved with communities, however community is defined. Going well beyond most conceptions of public service, which emphasize a one-way transfer of university expertise to the public, the engagement ideal envisions new public/university partnerships defined by mutual respect for what each partner brings to the table.

Engaged Institution:

· Emphasizes public engagement through its activities and its definition of scholarship. The engaged campus is involved in all aspects of public life: volunteerism, philanthropy, community service, community based research, engaged teaching and research, engaged scholarship, academic service learning, community partnerships.
· See New Times Demand New Scholarship: Research Universities and Civic Engagement, for full listing of qualities of an engaged higher education institution, page 6.
Engaged Scholarship:

· [..]To qualify as scholarship, the work must: require a high level of discipline-related expertise; be conducted in a scholarly manner with clear goals, adequate preparation, and appropriate methodology; create new knowledge or be innovative; be replicable or elaborated upon; be appropriately documented, and if not published or presented at a professional conference, there should be a reflective critique that addresses the significance of the work, the process that was used, and what was learned; be peer reviewed in some manner; and have an impact on the discipline or some community of people.

Engaged Teaching and Learning:

· Refers to course- or curriculum-related teaching/learning activities that involve students with the community in mutually beneficial ways. This includes, but is not limited to, internships and co-op experiences; service learning and other community-based learning experiences; and involvement in community-based research or other community-based projects. Since engaged teaching focuses on the student’s engagement with the community, it might be more aptly termed engaged learning.

Field Education, Field Experience: 

· Students have community service opportunities that are related but not fully integrated into their formal academic studies. May or may not be credit bearing activities. Sometimes known as service learning. 

Internships, Practica: 

· Are a form of community-based learning that focus primarily on developing students’ professional skills, experience, learning and understanding while still contributing to the community. Internships may or may not be taken for credit. May or may not be integrated into learning an academic discipline.

Outreach:

· The offering of programs, services, activities, and/or expertise to those outside the traditional university community of faculty, staff, and on-campus students. Outreach is one-way, with the university being the provider either pro bono or for a fee.

Problem Based Learning

· Challenges students to learn through engagement in a real problem. develops both problem solving strategies and disciplinary knowledge bases and skills by placing students in the active role of problem-solvers

· Is student-centered. shifts focus from teaching to a focus on learning. The process is aimed at using the power of authentic problem solving to engage students and enhance their learning and motivation. 

· Takes place within the contexts of authentic tasks, issues, and problems--that are aligned with real-world concerns.

· Students and the instructor become colearners, coplanners, coproducers, and coevaluators as they design, implement, and continually refine their curricula. 

· This approach stimulates students to take responsibility for their own learning, since there are few lectures, no structured sequence of assigned readings, and so on.

· Fosters collaboration among students, stresses the development of problem solving skills within the context of professional practice, promotes effective reasoning and self-directed learning, and is aimed at increasing motivation for life-long learning.

· Developed at Case Western medical school in the 1950’s. Used in medical schools and MBA programs. Is like Darden’s case method approach.

Public Engagement:

· A partnership in which there is mutually beneficial, two-way interaction between the university and some entity in the local area, region, state, nation, or world. Contributes to stewardship of place either by taking resources and expertise to off-campus locations or by bringing the public or subsets of the public onto the campus.
 Also called community engagement with the understanding that the scope of community can be international. 
· Engagement is public service that occurs in reciprocal and mutually beneficial partnerships between the university and the community. (Public service is the application of knowledge, skills and resources for the common good.)

· Qualities of Engagement

1. Engagement brings the university’s intellectual resources to bear on societal needs.

2. Engagement is a form of scholarship that cuts across teaching, research, and service.

3. Engagement implies reciprocity, whereby both the institutions and partners in the community both benefit and contribute.

4. Engagement blends scientific knowledge from the university with experiential knowledge within the community to establish an environment of co-learning.

5. Engagement involves shared decision making.

6. Engagement is a practice that enables faculty to be better scholars; enhances the learning experience for students; and multiplies the institution’s impact on external constituencies. 

7. Engagement is actively listening to all stakeholders that reflect the diversity of our communities—especially including those stakeholders who have not been engaged before.

8. A university is engaged when stakeholders see the institution as the resource of choice when dealing with an issue or problem. 

9. Engagement documents and evaluates its effectiveness through traditional measures of academic excellence.

10. The quality of engagement is tied to public accountability and is measured by impact and outcomes on the communities and individuals it serves.

Partnerships:

· Are designed and based on values of sharing and reciprocity; build collaborative work relationships among partners; establish processes for shared decision-making and problem-solving; install mechanisms for continuous evaluation; are sustained through the linking of partnerships to the missions of the partnering institutions

Public Service:

· Non-instructional services primarily beneficial to groups outside the University. This includes conferences, advising, publications, consulting, entertainment, and workshop and seminar for non-credit.

· Institutional service: to a faculty member’s discipline and the institution through committee membership and involvement with professional organizations
community service: volunteer work that may or may not draw upon academic expertise
academic service: translates intellectual resources of the institution into the public realm.

Reflection: 

· A primary component of service-learning, describes the process of deriving meaning and knowledge from experience. Effective reflection engages both teachers and students in a thoughtful and thought-provoking process that consciously connects learning with experience.

Service-Learning:

· An effective service-learning project provides a meaningful experience for students, volunteers or national service participants; includes opportunities for reflection on service; fosters positive attitudes about citizenship and lifelong service; and improves the participant’s ability to plan service projects that meet real community needs. Service-learning projects require careful planning and collaboration to ensure that all partners work together successfully to meet their goals.

Volunteering: 

· Participation in direct service for an individual or organization where the emphasis is on the service provided and the intended beneficiary is primarily the service recipient. Is done by choice, without monetary reward, and for the primary benefit of the community. May or may not be related to volunteer’s academic expertise or skills. 
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***********************************************

OVERALL SUMMARY

***********************************************

Basic Information

We looked at 12 US Universities that had some similarity to UVA (e.g., in size, status, student body, location/setting, etc.), plus one or two that caught our interest for other reasons.

Institution

Public or private: 7 of the Universities were public; 5 were private
# of undergraduates:  ranged from about 4,700 to about 28,400
# of graduate students: ranged from about 1,300 to about 14,500
Community

Type (urban, suburban, rural): 9 were judged to be generally urban, and 3 as generally suburban

Population: ranged from about 13,000 to 5.5 million
Partnership History

Year partnership established: Many websites did not say, but the Haas Center at Stanford was established (in it’s first form) in 1984.  Many were established in the mid to late 1990s.
How is it funded? 

This was very difficult to find on the web. One site (Duke) has a grant (which has now run out); one (Michigan) pulls together donations from many local and national sources, grant support, and alumni contributions; UNC had an endowment for start-up, and another smaller one to cover some salary; Stanford raises about $1 million/yr from grants and donations, and the university provides another $1 million in endowments and appropriations. The UVM Provost’s Office funds their center.
How did it evolve (e.g., faculty effort, benefactor, etc.)? 

Here are the various ways the partnerships evolved: (1) formalizing a partnership between two departments doing similar service-learning centered work; (2) it was a response to how students could increase UNC’s capacity to respond to state’s public service needs – UNC’s Chancellor’s Intellectual Climate Task Force made recommendations facilitate student engagement/service learning in the community; (3) rose from the efforts of 4 undergraduate students doing work in the community; (4) Stanford’s President asked for a report and recommendations regarding that state of public service at Stanford; (5) UVM was part of a state-wide effort to create a Campus Compact.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)? 

Most of the partnerships are an office or center (housed on campus). Most partnerships focus on service-learning through course-work and have many, many courses, support for faculty developing courses, facilitate access to the community, etc. Some also have internships that appear to be independent of formal course-work; and many have databases of learning, research, and service opportunities. Most seem focused on the undergraduates.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 
Some partnerships seem very focused on faculty development, mostly centered on developing service-learning courses; Berkeley talks about a faculty mentoring program which helps junior faculty use service-learning to obtain tenure; other places faculty are designated as something like Public Service Scholars. Faculty sit on the advisory boards, when they exist. Faculty typically mentor students involved in service-learning internships. There are sometimes grants that faculty can get to help with projects and/or develop courses. 

Staffing of the center (e.g., director(s), # of staff?) 
The smallest seems to be two co-directors (from two departments) and at least part of an administrative assistant. The largest have several directors of different divisions, coordinators/program managers/associate directors, visiting scholars, secretaries, development officers/business managers, and evaluation specialists.  We did not look to see what the academic rank of the directors was; none seemed to have community members as staff per say.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

Division of Student Affairs; Office of University Development; College of Arts and Sciences; announced via Provost’s office (perhaps umbrella – university wide); Department of Educational Partnerships and Learning Technologies… 
What kind of community leadership/citizen input?  
This is typically not elaborated on in webpages outside of the center being a place where the community can come to request resources (presumably mostly in the form of service from students) and post opportunities. Michigan does have a community advisory board, and UNC, U Penn, and Princeton have community members on their boards.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees) 

At some universities students can graduate with some sort of special recognition (e.g., Public Service Scholar for completing certain course work and a certain number of service hours), but mostly students use the centers to either connect to community agencies for internships or via service-learning courses. Some offer fellowships and/or grants to students, sometimes students can complete work study hours at community agencies. Some courses require instructor permission for registration. At U Penn, students sit on the advisory board. 

How do communities use it? (e.g., Is there a certain focus, like water quality or education?)
Many centers have databases on which the community can post opportunities.  But, it is unclear how and why community agencies do this. There are typically lists of completed projects available on-line, which would likely elaborate on the deliverables to the community – but they are unwieldy and without reading the actual reports, it’s difficult to see what the community gets out of these partnerships.

Overall Take Home Messages

The Haas Center at Stanford seems to be the most elaborate and well-developed center of the bunch. Partnership: Based on the web research, it appears that most centers do not overtly and actively have community members participating in the center. As far as we can tell, none of these centers seems to have the type of true partnership that our group has been envisioning. Research and Learning: While there is research going on at several of these sites, that does not seem to be the primary focus of the centers (unless it is the focus of the courses, and that does not come through in the web material); Princeton talks more explicitly about research opportunities. Most centers seem to focus on service learning and course-work. Students/Faculty: Most centers are focused on undergraduates and helping faculty mentor and teach students interested in service-learning. 

***********************************************

University of California—Berkeley
***********************************************

Basic Information

Name of center: Service-Learning, Research, and Development Center

Location: UC Berkeley, Berkeley, CA
Website: http://gse.berkeley.edu/research/slc/ 
Institution

Public or private: Public
# of undergraduates: 23,482
# of graduate students: 10,076
Community

Type (urban, suburban, rural): Urban
Population: 102,743
Partnership History

Year partnership established: 1994
How is it funded?

Unclear from website.

How did it evolve (e.g., faculty effort, benefactor, etc.)?

The Service-Learning Research and Development Center was established in the School of Education in 1994 to help better understand the implications of service activities on teaching, learning, and schooling. As a pedagogical strategy rooted in experiential education theories, service-learning allows learners not only to apply theories to authentic and practical situations, but it also helps to provide service to the local community.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The Center provides assistance in finding community agencies to develop service-learning courses or community-based research by partnering with the UC Berkeley Cal Corps Public Service Center (http://students.berkeley.edu/osl/calcorps.asp), a center that works to connect students and faculty to Cal programs that serve the community.  The Center also maintains the National Service-Learning and Civic Engagement Research Directory, available online from their website. Every academic year, the Center conducts a Service-Learning 101 workshop that deal with the basics of service-learning. These workshops are open to faculty and GSIs.
Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

The Center helps faculty facilitate service-learning at UC Berkeley.  There is also a Faculty Policy Committee on Service-Learning, which is the governing academic body for service-learning activities on campus; its function is to develop campus-wide policies for academic-service learning activities and initiatives at UC Berkeley. The Committee reports directly to the Chancellor through the Executive Vice-Chancellor and the Provost. There are 14 members of this committee.  In addition, the Center offers workshops and forums for faculty interesting in utilizing service-learning activities.  “Minigrants” of up to $2500/semester are available.  There is a Junior Faculty Mentorship Program, in which junior faculty are paired with senior faculty who use service-learning to help junior faculty achieve tenure.  Awards are also given to faculty members who provide opportunities for student community service.

There are grants of up to $2,500 made to faculty to help them incorporate service-learning into their courses.  The Chancellor also recognizes faculty who have provided service-learning opportunities to students. 

Many faculty members from various disciplines at UC and other institutions of higher learning have successfully integrated service-learning to their scholarly work. The Service-Learning Center can provide you with materials on this topic.

Staffing of the center (e.g., director(s), # of staff?) 

The Center has the following staff positions: 1 director, 1 research psychologist, 1 coordinator, 3 graduate student researchers, 1 research assistant, and 1 web manager.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)                              The Center is housed within the School of Education, but “sponsored” by the Office of the Provost, Office of the Vice Chancellor for Undergraduate Affairs, Office of the Vice Provost for Undergraduate Education, and the Graduate School of Education.
What kind of community leadership?  

None that we can see on the website.

What kind of citizen input?  
None that we can see on the website.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

There are currently ~150 service-learning courses offered across 45 departments.  Opportunities for other forms of community involvement are made possible through the UC Berkeley Cal Corps Public Service Center.
How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

It is unclear from the website, though assumed that community agencies are matched with faculty teaching service-learning courses or conducting community-based research.

Take Home Messages

The emphasis of this Center seems to be the service-learning courses.  Particularly, it seems the Center strives to facilitate service-learning, especially between faculty and community agencies.  It also provides the directory for National Service-Learning and Civic Engagement Research.  Overall, this does not seem like a real university/community partnership, in that there does not appear to be much direct community involvement with the Center administration.  This is a very multidisciplinary endeavor.
***********************************************

University of California—Los Angeles
***********************************************

Basic Information

Name of center: Center for Community Learning
Location: UCLA, Los Angeles, CA
Website: http://www.college.ucla.edu/up/ccl/ 
Institution

Public or private: Public
# of undergraduates: 23,918
# of graduate students: 10,814
Community

Type (urban, suburban, rural): Urban
Population: 3,849,378
Partnership History

Year partnership established:

Unknown from website.

How is it funded?

Unknown from website.

How did it evolve (e.g., faculty effort, benefactor, etc.)?

Unknown from website.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The Center helps match faculty and students to pre-screened community sites, mainly through service-learning courses and internships (available only to college juniors and seniors).  It also helps faculty develop curriculum with a community focus.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

The Center assists faculty in creating new courses with community-based components and in converting existing courses into service-learning courses.  Nine faculty members serve on the Center’s faculty advisory committee.

Staffing of the center (e.g., director(s), # of staff?) 

The Center is staffed by 1 director, 1 office manager, 1 program coordinator, and 13 student coordinators.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

Unknown, though the Center operates as part of the “UCLA in LA” campaign.

What kind of community leadership?  

None that we can see on the website.

What kind of citizen input?  

None that we can see on the website.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

The Center offers opportunities for undergraduates only.  It helps students find academic opportunities for working in the community of Los Angeles.  Internships are set up by the Center for juniors and seniors, and a searchable database of available sites is available to students online.  Research as service and direct service opportunities are available.  Also, the Center helps orchestrate a number of service-learning courses across fields of study each semester.  They typically require a 3-4 hour commitment per week in an organization that is specifically related to the content of the course.  Students can also enroll in the Civic Engagement Minor or participate in Americorps through the Center.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Community agencies are prescreened to participate in service-learning opportunities and encouraged to describe how they might use college students to build capacity and fulfill their mission.  Any other involvement is not available through the website.
Take Home Messages

This Center’s scope seems limited compared to other centers.  It seems to mainly provide assistance to faculty interested in creating service-learning courses and internship opportunities to undergraduate students.  The website is not very developed, so additional activities and opportunities might be possible through the Center, though this is unknown. 

***********************************************

Duke University

***********************************************

Basic Information

Name of center: Research Service Learning: Scholarship with a Civic Mission
Location: Duke University, Durham, NC
Website: http://rslduke.mc.duke.edu/
Institution

Public or private: Private
# of undergraduates: 6,197
# of graduate students: 6,627
Community

Type (urban, suburban, rural): Urban
Population: 187,035
Partnership History

Year partnership established: Unclear; sometime after 2000.
How is it funded?

Unclear how the Center is funded, but funding for undergraduates, faculty, and community partners interested in Research Service-Learning projects was provided 2002-06 through a grant from the U.S. Department of Education Fund for the Improvement of Post-Secondary Education (FIPSE); $454K.  There is no information online about current funding.

How did it evolve (e.g., faculty effort, benefactor, etc.)?

Scholarship with a Civic Mission, a collaboration between the Hart Leadership Program and the Kenan Institute for Ethics. There is no other specific information online about how the Center evolved.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

Office in the Kenan Institute of Ethics at the university; offers interdisciplinary set of courses.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

Faculty partner with the Center as student mentors.

Staffing of the Center (e.g., director(s), # of staff?) 

Co-directors (called co-PIs) from the Hart and Kenan programs. Three coordinators (administrator, service-learning coordinator, community-partnerships coordinator). There are 8 “conveners” who look like the Center staff plus 3 faculty.  There is also a Dean’s Advisory Committee for Service Learning (which looks to be 19 faculty/directors from the university).

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

Trinity College of Arts and Sciences – for Undergraduates

What kind of community leadership?  

None that we can see online.

What kind of citizen input?  

None that we can see online. However, they do define a “community partner.”

A community partner can be an individual who is part of Duke University (e.g., a living group, or an office, like the Office of Institutional Equity), or an organization in the Durham area (e.g., the Durham Public Schools, a non-profit organization) or outside Durham and even outside the United States. The RSL partnership is dependent on the many contributions these groups and individuals make to the collaborative efforts.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

Students move through the three stages of the Research Service-Learning model (outlined below) to “develop deeper understandings of the intellectual issues, ethical concerns, and questions of civic responsibility” in the context of their research topic: 

Stage 1: The Gateway Course includes a service-learning component and introduces students to basic research skills and ethical issues. Requires students to complete a research proposal based on their service experience.

Stage 2: The Community Based Research Opportunity can be an internship or academic course that includes field research which students conduct in collaboration with a community partner. Requires students to keep a research journal that addresses intellectual, ethical and civic issues.

Stage 3: The Capstone Course allows students to pursue an independent research project that builds on their collaboration with the community partner. Requires students to keep a research journal that addresses intellectual, ethical and civic issues. 

As they move through the stages, the students gain skills and deep understanding of research methods, community issues, and civic engagement. Students who complete the series of courses are called Duke Civic Scholars. (Some courses require instructor permission.)  Also, students can pursue studies within an interdisciplinary theme or academic discipline.  Currently, five “pathways” are under development:

Interdisciplinary pathways:
Disciplinary pathways:
- Human Development and Education 
- Political Science

- Human Rights and Humanitarian Issues 
- Public Policy

- Public Health Inequalities 

These “pathways” provide thematic connections among courses, but students are encouraged to discuss other combinations of courses with Center staff.  For the 2003-2004 academic year, the Center offered 7-9 gateway courses (Stage 1) across the three interdisciplinary pathways, 2 Stage 2 courses, and 1 capstone (Stage 3) course.  Summer internship opportunities in each interdisciplinary pathway were also offered. Furthermore, the Center provides funding to students who pursue projects within this model, as well as participating faculty and community partners.  Grants were given to students to do research (it appears that students from other schools, like Engineering, could also apply for grant funding), to faculty to be mentors and to enhance courses, and to community partners to participate in the model.  Students can also engage in service learning through the Hart Leadership Program.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Does not seem to be a particular focus. Here’s an example of student projects one semester:

• Nicole Arkin, “Citizenship and the Right to Health Care: How Can Health Information be Distributed in an Effective Way to Latina Immigrant Women?” Community Partner: Duke El Centro Hispano/Division of Community Health, Duke University. Faculty Mentor: Diane Nelson, Cultural Anthropology. 
• Melanie Blohm, “Conservation Biology of the Eno River: The distribution and impact of invasive plant species.” Community Partner: Eno River State Park. Faculty Mentor: Julie Reynolds, Writing Program and Biology. 
• Aaron Glover, “Appealing to At-Risk Youth: How Effective is a Boys and Girls Club’s New Marketing Strategy in Increasing Adolescent Enrollment?” Community Partner: Tamarind Stewart, Boys and Girls Club of Hall County, GA. Faculty Mentor: Jason Mahn, Writing Program.
• Megan Moskop, “Women of Black Wall Street.” Community Partner: Parrish Street Advocacy Group. Faculty Mentor: Barbara Lau, Documentary Studies.
• Grant Smith, “Growing Up with Sickle Cell Disease: Design, Implementation, and Evaluation of a Transition Program for Adolescent Sickle Cell Patients.” Community Partner: Vivian Lewis, Child Life Specialist, Duke Children’s Hospital.
• Caroline Whistler, “Viva Isonza: Capacity Building in Rural Indigenous Schools of Argentina .” Community Partner: Jean Wittman, The Language Experience: Experiment Argentina. Faculty Mentor: Sergio Berensztein, Political Science.

Take Home Messages

Having looked at the website it seems clear that this likely evolved from the minds of the directors of the Hart and Kenan Centers, and that they probably got the $454K grant to support their initial efforts to pull together a joint curriculum; the Center is housed at the university. They probably used some money to hire the three staff, and got faculty volunteer time.  I’d venture a guess that all the courses offered are listed under the Hart or Kenan Centers. While it could be university-wide, it largely doesn’t seem to be.  There is no true partnership with the community (I didn’t see any grants to them, or the community sitting on the advisory board, or anything like that).  This is also only focused on undergraduates and their faculty mentors – not graduate students or really on-going faculty relationships with community members/organizations.
***********************************************

Emory University

***********************************************

Basic Information

Name of center: Office of University-Community Partnerships
Location: Emory University, Atlanta, GA
Website: http://www.oucp.emory.edu/index.cfm 
Institution

Public or private: Private
# of undergraduates: 6,346
# of graduate students: 3,822
Community

Type (urban, suburban, rural): Urban
Population: 5,478,667
Partnership History

Year partnership established: 2000
How is it funded? Funding information is not provided on the website.
How did it evolve (e.g., faculty effort, benefactor, etc.)?

It is unclear from the website how the Center evolved.  In 2000, Provost Chopp announced the creation of the Office of University-Community Partnerships (OUCP), designed to enhance the integration of teaching, research, and service missions with an emphasis on serving the Greater Atlanta community.
What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

OUCP facilitates the connection of community organizations to Emory faculty, staff, and students through academic courses, research programs, and service projects.  OUCP also promotes institutional service by mobilizing and focusing Emory’s intellectual capital on important issues within the Greater Atlanta region.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

To encourage and promote greater awareness among faculty and staff, OUCP maintains a database of community-based initiatives in teaching, research, and service.  It also provides financial support through grant and fellowship programs designed to carry out teaching and research activities that address local needs.  It is unclear from the website how many faculty are involved in OUCP or what their involvement generally looks like.
Staffing of the center (e.g., director(s), # of staff?) 

OUCP is staffed by 4 individuals, including 1 Director, 1 Senior Program Associate, 1 Program Assistant, and 1 Visiting Scholar.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

Since the Provost announced it, it might be a general University-wide office.

What kind of community leadership?  

There do not appear to be any opportunities for community leadership within OUCP, though the office provides a point of entry for community groups/organizations/agencies to “find and engage an Emory partner to help address critical needs in the community.”
What kind of citizen input?  

There do not appear to be any opportunities for citizen input within OUCP.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

OUCP maintains the Community Partnerships Database which is designed to help students learn more about ongoing teaching, research, and service activities in the Greater Atlanta community.  They also provide a Help Wanted link on their website which posts various openings for student involvement (e.g., employment, internships, volunteering).  The Center also strives to provide students with focused pathways for sequencing their service activities, coursework, and research experiences to assist students who pursue career choices emphasizing social responsibility, civic engagement, and public service, though it is unclear from the website how this aim is actualized.  Graduate students have the opportunity to be fellows in a Community Partnership Graduate Fellows Program.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Community organizations are encouraged to browse the Community Partnerships database for information on community-focused efforts in teaching, research, and service.  They also may submit projects, courses, or programs to the database for other individuals to pursue.  OUCP also provides public events that focus on the transfer and application of knowledge to specific topic areas. If you go to the database you can see that there are community-initiated projects posted.
Take Home Messages

From the website, it seems the primary methods for civic engagement are found through the database the OUCP maintains.  The database is largely comprised of service opportunities, with a lesser emphasis on research and teaching.  This Center does not appear to have a true partnership with the community, nor does it seem to have many developed programs for students, faculty, or community groups.  This could be due to its smaller size (compared to other reviewed partnerships), as it is staffed by only four people and part of the efforts of a smaller university.  

***********************************************

University of Michigan

***********************************************

Basic Information

Name of center: Edward Ginsberg Center for Community Service and Learning
Location: University of Michigan, Ann Arbor, MI
Website: http://www.umich.edu/~mserve/
Institution

Public or private: Public
# of undergraduates: 25,555
# of graduate students: 14,470
Community

Type (urban, suburban, rural): Urban
Population: 114,024
Partnership History

Year partnership established: 1996
How is it funded?

Unclear, though apparently the university, major donors, nonprofit and government agencies, local community and national foundations, annual fund donors, and program alumni contribute funding to the Ginsberg Center.

How did it evolve (e.g., faculty effort, benefactor, etc.)?

Unclear from website.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The Ginsberg Center is housed within the Division of Student Affairs and helps provide students with resources and opportunities “to address serious social issues through community service and social action” by linking individual students to community organizations, to co-curricular program (e.g., Americorps and America Reads), or to service-learning courses through the university; there is no mention of research on the website.  The Center also supports student organizations working toward service and activist missions in the community. The Center is located in an old house, on campus.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 
The Center currently identifies strengthening its ties with faculty as a priority.  However, it involves faculty in a variety of ways.  For example, the Center aims to support faculty members who involve students in the community and to build capacity for research and teaching that strengthens student learning while involving and developing communities.  This appears to occur most frequently in service-learning courses across departments, schools, and colleges at the university.  The Center also has a faculty council, consisting of 9 faculty members across disciplines.  In addition, the Center provides a number of grant opportunities to faculty. 

Staffing of the Center (e.g., director(s), # of staff?) 
One faculty director of the Center.  There are 6 program directors and 4 associate directors for the various programs housed within the Center.  There are 3 coordinators (for subscriptions, transportation, and community partnerships).  In addition, there is 1 program manager, 1 evaluation specialist, 1 development officer, and 1 secretary.  There may be additional support staff involved in the Center’s functions as well.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

The Ginsberg Center is housed within the Division of Student Affairs.

What kind of community leadership?  
There is a community advisory board that meets four times a year and consists of staff members from community-based organizations in surrounding counties.

What kind of citizen input?  
None that we can see online.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)
The Center operates as the home to several community service and learning programs for both undergraduate and graduate students on local and national levels, including Arts of Citizenship, Americorps, Project Community, SERVE, and faculty, student, and community initiative programs.  Fellowships, scholarships, grants, and other awards are available to students participating in Ginsberg Center programs.

University of Michigan faculty members have created dozens of service-learning courses that involve University of Michigan students providing direct service to local schools, non-profit organizations and government agencies. You can take a service learning course from almost every department at the University, and independent study credit is available if you can't find the opportunity for which you are looking. In addition, two departments offer peer facilitated service learning courses with credit given in Sociology (Soc. 389) or credit given in Psychology (Psych 211). Look into becoming a facilitator or a participant. There are undergraduate and graduate courses.  Some of the courses require instructor permission.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Community organizations can contact the Center to forge new relationships with faculty members teaching service-learning courses.  In addition, the Center links students to appropriate community organizations in need of volunteers.  There is also a community service work-study program that provides community agencies with the opportunity to hire students to work with them on program planning, direct services, administrative work, and more.  

Take Home Messages

This Center really seems focused on community-service learning and social action rather than research. It also seems to be comprised of programs already in existence at the university – and the Center seems to facilitate all the opportunities for students to connect to communities and agencies.  It does not seem to be a true partnership, as there is only an advisory board of community folks, and the Center is located on campus.

***********************************************

University of North Carolina

***********************************************

Basic Information

Name of center: The Carolina Center for Public Service
Location: University of North Carolina—Chapel Hill, Chapel Hill, NC
Website: http://www.unc.edu/cps/ 
Institution

Public or private: Public
# of undergraduates: 16,764
# of graduate students: 10,512
Community

Type (urban, suburban, rural): Suburban
Population: 52,440
Partnership History

Year partnership established: 1999
How is it funded? 

An anonymous out-of-state Carolina graduate donated $1 million to fund the start-up and operating expenses of the Center for its first three years.  The Walter Davis Public Service Endowment transferred $500,000 to the Center at that time, which was used to support the salary of the Center’s director.  Current funding is not reported on the website.
How did it evolve (e.g., faculty effort, benefactor, etc.)?

The University’s Public Service Roundtable, a group of faculty and staff who came together to investigate how to increase Carolina’s capability to respond to the state’s public service needs, first proposed the idea of the Center.  Two years later, the Chancellor’s Intellectual Climate Task Force released a report on improving the intellectual climate on campus.  Two recommendations within this report were to increase community service and to offer students more opportunities for applying what they learned in the classroom to real world settings.  From the combined efforts of these two committees, the concept of the Carolina Center for Public Service emerged.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The Carolina Center for Public Service is housed within the Office of University Development.  The Center provides a database for community members, students, faculty, staff, and alumni to access information about the ways UNC serves the community through teaching, research, and service.  There are 869 projects in the database at this time.  In addition, the Center offers a Public Service Scholars Program and summer fellowships for undergraduates.  Faculty are also encouraged to become involved.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

In 2007, the Center began its Faculty Engaged Scholars Program, a new joint initiative of the Center and the Office of the Vice Chancellor for Public Service and Engagement.  It aims to advance faculty involvement in the scholarship of engagement.  At least five faculty members each year are selected to participate in learning about and pursuing community engagement through scholarly endeavor.  It is a two-year program, directed by a faculty member and community member, consisting of courses and seminars.  Faculty Scholars develop a proposal in partnership with the community and begin the implementation of their proposal in the second year of the program.  Proposal examples include:

- Proposals and publications on service-learning, community practice, community-based applied or participatory research.
- Applied products that promote the transfer of knowledge to and from communities, are implemented in communities, or have an impact on communities. 
- Community dissemination / translational products resulting from research such as community forums, articles, websites, or presentations at state and national levels. 

Each scholar receives a maximum stipend of $7,500 per year.  In addition to this program, the Center offers a number of grants to faculty and staff who develop public service and engagement projects.  Some faculty members serve on the Center’s advisory board.  There is also the opportunity for faculty to serve as mentors for students interested in developing public service projects.  The Center provides public service awards to students, faculty, staff, and University organizations for extraordinary public service and engaged scholarship.

Staffing of the Center (e.g., director(s), # of staff?) 

The Center has 5 full-time staff members, including 1 Director, 1 Associate Director, 2 Program Officers, and 1 Business Manager.  Currently, two graduate interns and four work-study students are involved with the Center. 

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

Office of University Development

What kind of community leadership?  

The Center’s advisory board consists of individuals from the university and community.  Members from the community include a district court judge, directors, and chairs of community agencies and organizations.

What kind of citizen input?  
None that we can see online.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

All interested undergraduate students can enroll in the Public Service Scholars Program, which aims to provide a framework for students to complete service, connect students who care about similar issues with one another, and link coursework to service.  Students must earn 300 service hours, take 1 service-learning course, complete training in 4 skill areas (e.g., advocacy/community organizing, financial management, fundraising and grant writing, diversity and cultural awareness, effective communication, ethics, policy, leadership and management, and service-specific training), create a service portfolio, and have a minimum GPA of 2.5.  If these requirements are met, students will be named “Public Service Scholars” if they have a GPA of greater than 3.0.  In addition, undergraduate students can apply for three types of summer fellowships, which emphasize public service projects that are developed with a local community partner and a faculty mentor.  Also, the Center provides grants to student organizations.  The Center also provides public service awards to students, faculty, staff, and University organizations for extraordinary public service and engaged scholarship.  Information on opportunities open to graduate students was not readily available online. Here’s an example of projects from the database:

· Julie Covell, a 1st yr Master's in Social Work student, developed the Participatory Evaluation of the Peer Bridger Program which involves participatory research process, engaging mental health consumers and service providers as collaborators in all phases of implementation. The evaluation addresses the need for data on the impact and outcomes of this innovative approach to supporting individuals with psychiatric illness.
· The School of Information and Library Sciences received a grant to support doctoral students pursuing studies in academic librarianship in hopes of filling future shortages.
· Jennifer Morgan, a Carolina doctoral student in sociology, is working to improve the situation of low-wage direct care workers (nursing assistants, home care aides, personal care workers) and the clients they serve in North Carolina.
· Kenneth Zogry, a UNC-Chapel Hill graduate student in history, is committed to preserving the historical home and family papers of Dr. Manassa Pope, a pioneering African American doctor who lived and practiced medicine on Wilmington Street in Raleigh.
How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

The Center provides a database for community members, students, faculty, staff, and alumni to access information about the ways UNC is involved in teaching, research, and service – although this does not seem to be a directory of what opportunities are available.  There are currently 869 projects in the database.  Community members also serve on the advisory board, and local organizations partner with faculty and students to actualize service projects in the community. 
Take Home Messages

This Center really seems focused on the scholarship of service learning and social action, rather than on research answering community questions, per se – although it appears that there is some of this.  However, there are opportunities for research (and funding for that research) for both students and faculty.  Even though there are community residents on the advisory board, the Center does not seem to be a full partnership. It mostly seems to work to connect the university with the community, not the other way around. The Center does promote and facilitate partnerships between university and local individuals/organizations for service projects in the community.

***********************************************

University of Pennsylvania

***********************************************

Basic Information

Name of center: Center for Community Partnerships at Penn
Location: University of Pennsylvania, Philadelphia, PA
Website: http://www.upenn.edu/ccp/index.php 
Institution

Public or private: Private
# of undergraduates: 10,138
# of graduate students: 9,354
Community

Type (urban, suburban, rural): Urban
Population: 1.4 million
Partnership History

Year partnership established: 1992
How is it funded? Funding information is not reported on the website.
How did it evolve (e.g., faculty effort, benefactor, etc.)?
In 1983, the West Philadelphia Partnership and the Office of Community-Oriented Policy Studies (the predecessor to the Penn Program for Public Service) were established.  In 1985, four undergraduate students created a summer job training corps for their honors seminar class at Penn, called the West Philadelphia Improvement Corps (WEPIC).  WEPIC became an after-school program at a local elementary school and evolved into an idea of a higher education-assisted community school.  The Center recognizes these three efforts as key for its formation in 1992, when the university announced a commitment to focus its resources and energy on the revitalization of West Philadelphia.  
What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The Center aims to bring together the broad range of knowledge needed to ameliorate problems in West Philadelphia, with the hope that such work will also impact “Philadelphia, the University itself, and society.” As such, it supports students, faculty, and community agencies by facilitating and/or providing course work, public service opportunities, and other service-learning activities.
Academically based community service is at the core of the Center’s work, and involves linking public service to research and/or teaching. Currently, approximately 150 courses link Penn students to work in the community.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

Faculty may participate in the Center by teaching an Academically Based Community Service (ABCS) course to undergraduate and/or graduate students or by teaching or participating in “Community Nights” (the web site is not specific about what this is).  They can also join Penn Volunteers in Public Service (VIPS), a program providing staff, faculty, alumni, and the West Philadelphia community opportunities to work together through community service activities and events.  Faculty also are involved in a variety of Center programs.  There are 7 faculty project directors who advise the Center’s seven program areas.  Additionally, faculty members can serve on a Center advisory board.  There are 5 co-chairs and 29 members.

Staffing of the Center (e.g., director(s), # of staff?) 

Senior staff include: 1 Associate Vice President/Founding Director, 4 Associate Directors, and 1 Senior Business Administrator.  Administrative staff include: 1 Office Coordinator, 1 Administrative Assistant, and 1 Receptionist.  In addition, there are 40 staff members who support the specific programs associated with the Center.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

The Center appears to be an office housed within the university, though this is not specifically stated on the website.  

What kind of community leadership?  

There is a community advisory board consisting of 15 community members and 1 chair.  There are additional advisory boards that exist for programs supported by or affiliated with the Center, including the Program in Universities, Communities of Faith, Schools, and Neighborhood Organizations (PUCFSN) Board and the West Philadelphia Improvement Corps (WEPIC) Replication Project Advisory Board.
What kind of citizen input?  

There do not appear to be explicit opportunities for citizen input.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

Undergraduate and graduate students may participate on the Center’s student advisory board, which consists of 1 chair and 6 additional members.  They may also take academically based community service (ABCS) courses that are offered each semester across 21 departments and in 8 of the professional schools.  Sample syllabi are available on the website.  Students can also be matched to volunteer in one of the Center’s many programs.  Students may also become part of the Franklin Community, a living and learning house dedicated to developing civic leaders.  Summer internships are available through Penn’s Program for Public Service Summer Internship or work in West Philadelphia through a work-study opportunity.
How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Community members can volunteer as part of Penn VIPS (described under faculty involvement).  They may also teach or take part in Community Nights and/or become a member of an advisory board.  Specific agencies or organizations may partner with the Center for service-learning and work-study opportunities.
Take Home Messages

This Center seems to be more of a partnership with the community than others we’ve looked at.  The core seems to be course-work rather than social action; it’s difficult to tell how much research is happening – although given the breadth of the programs, it seems likely to be in there someplace. The program seems to be fairly vast and connect a lot of departments and programs and community organizations.  The focus seems to be very much in West Philli, the area directly surrounding the university.

***********************************************

Princeton University

***********************************************

Basic Information

Name of center: Community Based Learning Initiative (CBLI)
Location: Princeton University, Princeton, NJ
Website: http://www.princeton.edu/~cbli/
Institution

Public or private: Private
# of undergraduates: 4,790
# of graduate students: 2,010
Community

Type (urban, suburban, rural): Suburban
Population: 30,000
Partnership History

Year partnership established: 

Not described on website.
How is it funded? 
Not described on website.
How did it evolve (e.g., faculty effort, benefactor, etc.)?

Not described on website.
What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The program is largely focused on connecting students interested in research to community organizations with a need for papers or service projects.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

Faculty may serve as research mentors for students interested in community issues or instructors of courses that strive to apply classroom concepts to real situations.  Faculty make up about 1/3 of the Center’s board of directors.
Staffing of the Center (e.g., director(s), # of staff?) 

CBLI has a board of directors consisting of 5 faculty members, 5 staff members, 5 community leaders, and 1 student.  Its day-to-day functioning seems to rely upon 1 Director/Dean, 1 Assistant Director, 1 Project Coordinator, and 1 Program Assistant.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

It is unclear from the website where the program is housed within the university.

What kind of community leadership?  

There are 5 community leaders on the board of directors.  
What kind of citizen input?  
There do not appear to be explicit opportunities for citizen input according to the website.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

Undergraduate students may enroll in courses across more than 20 departments that offer community-based research opportunities.  Students in these courses may choose to either write a paper or complete a project that includes research a local community organization would find valuable.  It is also possible for students to complete a research project if they are not enrolled in one of these courses.  More advanced students can include a community-based research component in their independent work (e.g., junior papers or senior theses) by developing their projects with community leaders in conjunction with a faculty mentor.  Summer internships are also available to students interested in performing research with community partners.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Community organizations are encouraged to collaborate with Princeton undergraduates to research important community issues.  Working alongside faculty members and students as a team, community organizations help design and supervise research projects on issues of importance to mission aims and community wellbeing.

Take Home Messages

CBLI supports community-based research (both as part of courses and in independent study), but does not appear to be involved in other forms of service learning.  It also seems to be largely focused on connecting undergraduate students to community organizations.  The scope of this Center is not as large as other Centers summarized here; however, there does seem to be a true partnership between the university and community participants in designing and implementing projects.
***********************************************

Stanford University

***********************************************

Basic Information

Name of center: Haas Center for Public Service
Location: Stanford University, Stanford, CA
Website: http://haas.stanford.edu/
Institution

Public or private: Private
# of undergraduates: 6,700
# of graduate students: 8,000
Community

Type (urban, suburban, rural): Suburban
Population: 13,315
Partnership History

Year partnership established: 

1984-85, as the Public Service Center.  In 1989, it was renamed the Haas Center for Public Service.
How is it funded?

Each year, the Haas Center raises about half of its $2+ million dollar operating budget through grants, contracts, and individual donor contributions.  The other half of the budget comes from the University’s endowments and annual appropriations.
How did it evolve (e.g., faculty effort, benefactor, etc.)?

In 1983, the President of Stanford University asked the Assistant to the President, Catherine Milton, to evaluate the state of public service at Stanford.  She found many public service efforts by students, but an overall lack of institutional support, as well as leadership challenges.  On her recommendation, Stanford established the Public Service Center in 1985.  It became a featured objective in the university’s capital campaign in 1987.  In 1989, the Public Service Center became the Haas Center for Public Service after the Haas family donated $5 million as a founding endowment.  Further, a $1.2 million gift from the Haas family established the Miriam and Peter Haas Centennial Professorship in Public Service.  They have also since endowed the Peter E. Haas Directorship of the Center and contributed substantially towards new program endowment.  The Haas Center is known as a national model for public service education.
What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?
There are opportunities for participation in five general program areas: fellowships, courses, research, community programs, and leadership.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

Faculty are encouraged to develop service-learning courses, which are treated as a normal part of a faculty member’s teaching load.  The Center, in partnership with the Office of the Vice Provost for Undergraduate Education, offers grants ranging from $1500 to $5000 to faculty interested in designing and developing courses that combine public service with academic study.

Types of service include hands-on volunteer activity, internships at local organizations, or class projects of policy-related work.  Examples of Stanford service-learning courses include:

· History 251 – Poverty and Homelessness in America 
This two-quarter course combines formal academic study on the topic of poverty and homelessness in the United States with an internship experience in a shelter-providing agency in Santa Clara or San Mateo County.
· Political Science 104 – Urban Policy: Strategies for Urban Development 
This course examines major challenges to sustainable urban development facing cities in contemporary America. Students participate in an internship at a government or non-profit organization in East Palo Alto. The primary course requirement is a policy proposal that is directed at improving the organization being serviced.
· Dance 197 – Art and Community:Dance in Prison. 
This participatory seminar for 10-12 students uses hip-hop dance to study how the performing arts affect self-perception, experiences of embodiment, and social development in incarcerated female and male juveniles. The class draws on a variety of resources to address the complex interplay between the arts, embodiment and learning. Students both study and participate in service through weekly dance classes for the inmates of G-4 and B-9 in San Jose Juvenile Hall. In addition to developing a relationship with these inmates, students read and reflect on existing literature and hear testimony from experts in the field of prison studies, juvenile justice, and arts and community development. The class includes 4 hours of service per week during class time as students assist and/or observe the dance classes in Juvenile Hall. In addition to these direct service activities in the prison community, the students will also work to collect, interpret and evaluate what the experience and value of this regular practice in dance means for the Juvenile Hall inmates. They garner this data through participant observation as well as supervised interviews with the inmates. This class fulfills the HumBio and Feminist Studies service requirements. No prior experience in dance is necessary.

There are also opportunities for faculty to become involved with community-based research through forming partnerships with community organizations.  Faculty are encouraged to explore topics of interest to all involved parties.  Faculty can teach community-based research courses, such as the following:

· Ron Barrett, Anthropological Sciences.
This project assesses the coping strategies of local area families who are caring for dying relatives in their homes. This project builds upon the Anthropology of Death and Dying Course (Anthsci 172) in which students trained and worked as home hospice volunteers in partnership with the Pathways Hospice Program. The Family Caregiver Project assesses the strategies by which family members cope – or do not cope – with the demands of home hospice in the context of limited social and financial resources. Student researchers conduct semi-structured interviews with participating families to determine coping strategies and resource needs. Pathways Hospice will use the results of the research to establish new policies and practices to improve their standards of care. 
· Todd Davies, Symbolic Systems. 
Students in the Symbolic Systems Program work with the staff from the local organization Plugged In, to pursue the two goals of closing the gap in Internet access and computer usership in East Palo Alto and facilitating uses of the Internet that empower residents to more fully engage in community decision making processes. As a part of this effort, students conduct interviews and surveys of community members to determine the needs, challenges, and opportunities to expand internet use among the diverse language and ethnic populations of East Palo Alto. In addition, students examine the process of community decision-making, both on and off the Internet. The research includes designing, building and testing of an online meeting space where community groups can hold asynchronous meetings, deliberate and make decisions.

In addition, faculty are encouraged to support students involved in public service by advising a Public Service Scholar (a year-long academic program for seniors interested in writing an honors thesis in an area related to service or political action), mentoring a Haas Center fellowship recipient, sponsoring an Alternative Spring Break directed reading program, or otherwise mentoring and advising students who want to work in the community.

There is also a faculty steering committee, consisting of approximately 20 professors and vice provosts.  Faculty may also participate in forums, workshops, consultation services, and other opportunities sponsored by the Haas Center.

Staffing of the Center (e.g., director(s), # of staff?) 

Staff consists of 1 executive director, 4 associate directors, 1 assistant director, 5 program directors, 8 coordinators, 1 visiting scholar, 1 advisor, 1 program assistant, 1 communications director, 1 managing director, 1 systems administrator, 1 editorial associate, and 3 interns.  In addition, approximately 60 student workers are employed there.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

The Haas Center is a departmental unit under the auspices of the Stanford’s Vice Provost for Student Affairs.
What kind of community leadership?  

None that we can see.

What kind of citizen input?  

There is no direct citizen input, that we can see from the website.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)
There are opportunities for both undergraduate and graduate students to participate in five general program areas: fellowships, courses, research, community programs, and leadership.  The Haas Center helps students get connected to local community organizations, as well as community service student groups. 

Summer and postgraduate fellowships are available to students who wish to work in public service organizations and communities.  Fellowship programs can be either pre-arranged or self-designed, in both domestic and international settings.  Fellowships are classified as service-learning programs, because students apply classroom knowledge in a professional setting.  There is a 2 unit preparatory class, as well as workshops and consultations to prepare students for their work.  Upon their return, students meet with staff to debrief, reflect on their experiences, and plan follow-up activities and/or coursework. 

There are dozens of service-learning courses that involve students providing direct service to local schools, non-profit organizations, and government agencies.  Other courses allow students to enhance the effectiveness of their community service.  In addition, there are courses that provide students with an introduction to specific settings, a theoretical framework, and academic skills necessary to conduct public service fieldwork and internships.  A student can become a Public Service Scholar during his or her senior year.  To do so, students must be admitted to the program, and then write a thesis connecting public service with their academic work and research interests.  There are also research opportunities for students wishing to address questions of significance with community organizations and faculty mentors.  Resources are available through the Center for students who are interested in planning a project.  For students interested in leadership, the Haas Center offers leadership courses, a leadership fellows program, workshops, training sessions, grants, and leadership awards.

Students may participate in the Community Service Work-Study Program, co-administered by the Haas Center with the Stanford financial aid office.  Eligible students are paid for their service efforts in domestic nonprofit and government agencies.  In addition, there are stipends available for summer service.  The Public Service Fellowship Program provides students summer and postgraduate opportunities to work on self-designed projects or to be placed with nonprofit or government agencies, learning under a community mentor.  The Haas Center also orchestrates short-term volunteer projects, and works with both undergraduate and graduate students.  Furthermore, the Haas Center has a Public Service Student Advisory Board, consisting of 15 undergraduate and graduate students.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Communities can advertise and recruit volunteers, reach students with specific expertise, and learn more about working effectively with student volunteers through the Haas Center.  They can also learn about Community Service Work-Study.  They can also partner with faculty as part of community-based research or service-learning courses.

Take Home Messages

The Haas Center is very extensive, offering a number of service-learning opportunities to students, faculty, and communities.  Although there are many, many programs, activities, and involvement opportunities, the Center does not have community leadership that can be ascertained from the website.  The main way for community organizations to get involved is through being matched with students or faculty members pursuing service-learning or community-based research of some kind.  However, there is such a variety of programs and opportunities that it seems relatively easy for students and faculty to become partners with community organizations.  
***********************************************

University of Washington

***********************************************

Basic Information

Name of center: Office of UW-Community Partnerships
Location: University of Washington, Seattle, WA
Website: http://depts.washington.edu/uwcp/
Institution

Public or private: Public
# of undergraduates: 27,836
# of graduate students: 9,886
Community

Type (urban, suburban, rural): Urban
Population: 563,374
Partnership History

Year partnership established:

Unclear from website.

How is it funded?

Unclear from website.

How did it evolve (e.g., faculty effort, benefactor, etc.)?

Unclear from website.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?
The office appears to be largely focused on forming ways for the university to work with diverse communities (in Seattle, the region, and internationally) by “broadening access to university research and education expertise, and creating new opportunities for community-based research and learning.”  University/community partnerships typically fit within one of the following themes: civic/cultural, economy, education, environment, or health.  The website divides the partnerships by these themes for further exploration.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

Faculty serve on advisory committees.  Other responsibilities and activities are unclear from the website.
Staffing of the Center (e.g., director(s), # of staff?) 

UW-Community Partnerships is staffed by 2 directors, 1 associate director, 1 program operations specialist, 1 vice provost, 1 program assistant, 1 administrator, and 1 writer/researcher.  There is 1 campus advisory committee, consisting of lecturers, professors, vice provosts, deans, and other university employees.  It is composed of approximately 80 members.  There are 4 additional advisory committees that are focused on particular regions within the community, and staffed by individuals from the community associated with those regions.  Each of these committees is composed of approximately 10-20 members.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

It appears to be an independent office within the Department of Educational Partnerships and Learning Technologies.

What kind of community leadership?  

Community members associated with non-profit organizations, business, and local government participate on advisory boards.

What kind of citizen input? 
 It does not appear that direct citizen input or involvement occurs.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

Although there is a search tool on the website listing current university/community partnerships, it is unclear from the website how students use this tool or the Office as a whole.  

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

Although there is a search tool on the website listing current university/community partnerships, it is unclear from the website how communities use this tool or the Office as a whole.  
Take Home Messages

The Office of UW-Community Partnerships seems to forge a real relationship between the university and community. There is one university-based advisory board, and three community-based advisory boards. It appears that the Office strives to connect communities across the state with the university “to do work of mutual value and to create models for others to follow.”  There does not seem to be an emphasis on student involvement, as is the case with other programs.  Rather, the Office seeks to bring together partnerships addressing community-defined needs, most likely on a case-by-case basis.

***********************************************

University of Wisconsin
***********************************************

Basic Information

Name of center: Morgridge Center for Public Service
Location: University of Wisconsin, Madison, WI
Website: http://www.morgridge.wisc.edu/index.html
Institution

Public or private: Public
# of undergraduates: 28,462
# of graduate students: 13,004
Community

Type (urban, suburban, rural): Urban
Population: 223,389
Partnership History

Year partnership established: 1996
How is it funded?

The Center was endowed by John and Tashia Morgridge in 1994.  Other funding information is not available online.

How did it evolve (e.g., faculty effort, benefactor, etc.)?

Unknown.

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

The Center serves as a clearinghouse for public service at UW.

Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

The Center provides resources to faculty about service-learning.  Specifically, it helps assist with design, implementation, and evaluation of service-learning courses.  Faculty also serve as mentors for students who participate in service-learning opportunities and for other faculty who are wanting to learn more about service-learning.  Grants are available to help faculty develop such courses.  They also have access to the Center’s Service-Learning Resource Center, which offers a collection of guides, journals, and syllabi on service-learning and community-based research.

Staffing of the center (e.g., director(s), # of staff?) 

The Center is staffed by 1 faculty director, 1 associate director, 1 community services coordinator, 1 program advisor, 1 program coordinator, and 1 administrative assistant.

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

Unknown, though it used to operate as a volunteer services office before it became a Public Service Center.

What kind of community leadership?  

None that we can see.

What kind of citizen input?  
None that we can see.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

The Center facilitates student involvement in the community through a variety of methods: volunteering, taking a service-learning course, serving on a committee, becoming involved as an intern, participating in a national service organization, and providing postgraduate opportunities.  The Center strives to match a student’s skills and interests with needs of community agencies.  It provides grants and fellowships to students as well.

How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

The Center serves as a clearinghouse for public service at UW.  Resources about their services, connecting to students and university partners, volunteering, and service-learning are available to community organizations.

Take Home Messages

This Center seems to be largely focused on facilitating public service opportunities for students, faculty, and community organizations, though the scope does not appear to be very extensive.  There is not much information on the program available online, other than what has been specified here.

***********************************************

UNIVERSITY of Vermont
***********************************************

Basic Information

Name of center: Community-University Partnerships & Service Learning (CUPS)
Location: University of Vermont, Burlington, VT
Website:  http://www.uvm.edu/~partners/ 
Institution

Public or private: Public
# of undergraduates: 9,040
# of graduate students: 1,351
Community

Type (urban, suburban, rural): Urban
Population: 40,000 in the city and 132,000 in its greater area
Partnership History

Year partnership established: September 2003
How is it funded?

1999: Kellogg Foundation sub-grant with the State University of New York at Oneonta, to create the Faculty Fellows for Service-Learning Program.  In addition, the Community Outreach Partnership Center (COPC) grant from the US Department of Housing and Urban Development

2003: UVM Provost office provides funding for the Office of Community-University Partnerships and Service-Learning (CUPS)
How did it evolve (e.g., faculty effort, benefactor, etc.)?

In 1999, UVM representatives serve on the state-wide committee to plan and create a Vermont Campus Compact. The University is granted a Community Outreach Partnership Center (COPC) grant from the US Department of Housing and Urban Development. Projects focus on Community Leadership, Fair Share/Fair Treatment Housing, and UVM Economic Impacts. In 2000, President Ramaley acknowledges a need for centralization of efforts around community engagement and service-learning at UVM, but is not yet ready to commit funds or staff.  In 2002, The Committee on Community Engagement presents its proposal for a UVM Center for Community Partnerships and Collaboration to Provost John Bramley with a proposed mission, “to facilitate efforts of UVM and community members to link and collaborate with one another on a wide range of community engagement activities…” In 2003, UVM President Daniel Mark Fogel officially opens the Office of Community-University Partnerships and Service-Learning (CUPS) during a two-day service-learning conference on campus. He commits three years of funding. 

What form does the partnership take (e.g., building, courses, department, college, system of values, community center, etc.)?

CUPS is an office on campus. 
Structure of Partnership

Faculty involvement (e.g., Specific to center? Joint appointment?) 

The staff works closely with UVM faculty to develop service-learning and community-based research skills and increase interest in these alternative forms of teaching and learning. There is a CUPS Advisory committee, consisting of staff and faculty from a variety of concentrations at UVM, including Career Services, Social Work, Economics, Community Development, etc.  The CUPS office coordinates a small grant program to support faculty who are creating and maintaining service-learning courses. 

The Faculty Fellows for Service-Learning Program is for faculty members who are interested in exploring service-learning or formalizing their efforts. Fellows receive training and support from CUPS Staff, both during this intensive series of workshops, and throughout the year.

Staffing of the center (e.g., director(s), # of staff?) 

The Central staff includes a Director and Associate Director, a Senior Faculty Fellow (professor in the department of Community Development and Applied Economics), a Program Assistant and a Graduate Assistant.  The Affiliated Staff includes the Coordinator of Community-Based Learning and the Graduate Assistant for Community-Based Learning.  

Where is it in the university? (e.g., Arts and Sciences, Medical School, etc.)  

The CUPS office is a general University-wide office.

What kind of community input/ leadership?  

The Community Participatory Action Research Network is an alliance of University of Vermont (UVM) affiliates and local, national and international community and institutional partners who collaborate to provide support, capacity-building, advocacy, and recognition of rigorous participatory action research that is conducted in partnership with, and applied for the benefit of, the greater community. 

This network collaborates to sponsor trainings and events, consult with each other on strategies and best practices, advocate for increased support of this form of research, and pursue other opportunities that may arise.

Based on the information on the website, there is not evidence that there are community partners on boards or advisory committees.

Center Functioning

How do students use it? (e.g., Courses, Fellowships, Internships, Scholarships, Degrees)

CUPS concentrates on partnerships that align with academic programming (such as their Academic Service-Learning and Community-Based Research programs).  They focus on creating partnerships with community organizations that are integrated with and enhance academic initiatives.  

· Foster UVM-Community Partnerships by helping to publicize and connect potential university and community partners; broker resources and information regarding networking opportunities for both the campus and community groups; write and support grants relating to these functions. 

· Support Faculty and Curriculum Development such as the Faculty Fellows for Service-Learning Program, speaker series, and other professional development opportunities for UVM faculty. 

· Promote Student Leadership Development for example: train students to serve as teaching assistants in service-learning courses, and provide workshops for students on community-based research and service-learning pedagogy. 

· Guide Development of University Policy that supports community-based scholarship and service-learning. 

· Pursue Research and Evaluation on such topics such as service-learning and community-based scholarship and their relationship to student learning, faculty development, institutional change, and community function.

CUPS provides a list of courses and a resource library on service learning for students.  The staff in CUPS also aid students in finding community-based research opportunities in Burlington.  It also trains students to serve as teaching assistants in service-learning courses, and provide workshops for students on community-based research and service-learning pedagogy.

The Community Service Scholars Program was the first scholarship program at UVM to be run by students. Scholars are chosen from among UVM applicants around the state of Vermont for their pre-collegiate dedication to community service and civic engagement, and commit to continuing to serve throughout college. 

The Service-Learning Teaching Assistant Program is designed to provide faculty and their community partners with support for service-learning courses, and to provide UVM students with training and skills in service-learning pedagogy and college teaching.  Through a partnership with Vermont Campus Compact and AmeriCorps, students who serve as Service-Learning Teaching Assistants qualify for a monetary education award that can be used to pay back student loans or fund future education costs.
How do communities use it? (e.g., Is there a certain focus, like water quality or education?) 

It is unclear exactly from the website.  Community members or organizations can go to the website to fill out a Community Partner Interest form.  CUPS also provides training about service-learning pedagogy for community members who would like to utilize services from the university.  

Take Home Messages

The main goals of CUPS are ffostering UVM-Community Partnerships, supporting faculty and curriculum development, promoting student leadership development, guiding development of university policy, and pursuing research and evaluation.   There is a strong focus in the CUPS office on compiling and, identifying relevant resources, education, and incentives for its students, faculty, and community members. Less an obvious commitment to having the community fully participating in the center, this seems like one of the models closest to what the Engaged Scholar’s has been envisioning. 
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Princeton University
Contact:  Trisha Thorme, Assistant Director, 609.258.6986, tthorme@princeton.edu
Interview:  Conducted by Peter Sheras on September 25, 2007

Mission: The Community-Based Learning Initiative recognizes that students learn in many different ways and that experiences outside of the classroom can enrich and reinforce academic learning while also contributing to the community. Community-based learning allows students to complement learning that occurs in the classroom with experiences in the community. Examples might include collaboration with community organizations to perform much-needed research, volunteer experiences that enrich classroom and textbook learning, and other creative methods for sharing the university's depth of knowledge with the community. 

To this end, the CBLI seeks to promote meaningful partnerships between community organizations and Princeton University faculty and students. Community-based learning partnerships value: The limited time and resources available to community organizations; The expertise of faculty members and community leaders in their respective fields; The desire of students to engage real-world problems in the community and to deepen their understanding of material learned in class; The full participation of faculty members and community leaders in planning courses or components of courses. The Initiative seeks to identify and support faculty members interested in this new pedagogy.

1. Describe the structure of your center (i.e., leadership, decision-making, where it’s located in the University, etc.)?

a. Describe community input/leadership/etc.

b. Is this an effective structure for your center; if not, what would you change?

CBLI is a small academic program located in the Office of the Dean of the College. The program began 10 years ago from student input to the associate dean about community based projects students had designed. The Associate Dean (who left two years ago) championed the program and found some funding through a Princeton alumnae association.  Although the Associate Dean is responsible for the CBLI, it is run primarily by one full-time employee, Trisha Thome, who holds the rank of Assistant Dean.  She has been with the program for 8 years.  The have some staff time and a summer intern in addition.  Recently they received a Learn and Serve Grant from the Corp for National and Community Service (a division of Americorps). Of the $500,000 they received $250,000 goes for subgrants to other universities. They have 31 partners or sub-grantees on the project to develop instrumentation to evaluate community-based research.  The program does not specifically include any direct service-learning component but rather is designed to create and evaluate community based research opportunities.

Each summer, community programs are invited to a meeting to work on designing research questions for the following year.  About 40 groups attend and 15 are described as “big” players at the table.  The group generates about 200 research questions that are then circulated to the instructors of the 12 or so courses which allow students to meet some or all of the course requirements through a community based research project.  About 1/3 of students in these courses opt for this assignment. Students can also use these questions for Junior Paper or Senior Thesis projects.  All this work is at the undergraduate level.  The projects are developed by the Assistant Director of CBLI and each student. The number range for 200 – 300 per year with an average about 300. Community groups are recruited by word of mouth by other community participant agencies or groups.

The Assistant Director believes this structure to be workable although it is a great deal of work for her and she does feel understaffed.

2. Are there evaluation/outcome procedures in place for the overall model, and if so, what are the outcomes you measure?  
There are no current evaluation instruments. Part of the grant they received is to develop such 
       evaluation tools. They are now in the first year of that three year grant.
3. What are the incentives for involving faculty?
Faculty receive help for their students to work on assignments.  Also, written in the grant is travel money for faculty to present research finding. The 12 service learning courses are in a variety of disciplines from sociology to anthropology. Faculty also report that these projects and papers tend to be the best in the class and reflect well on the instructors. There is a web template that has been created for reporting results.

4. What are the incentives involving the community?
Community participants get information they can use for grant writing or fund-raising. Also, many of the students bring enthusiasm and additional volunteer time (not required by the courses) to the agencies.

5. What do you like about your Center (i.e. What are the strengths?)
There are lots of partners and many students involved. Trisha reports that as many as 600 students are interested in a given year.

6. What do you wish could be changed (i.e. What are the weaknesses?)
They need more staff; most staff are used to work on helping students with projects.  There are not enough “big picture” thinkers working on the CBLI.
7. How is the Center funded?
a. Is this a workable or effective arrangement? Is the funding stable?

This Assistant Director is a full-time position funded through the College Dean’s office (they also fund travel abroad, writing center, etc.) Additional funds have come in through the current grant.  Some of the original seed money 10 years ago came from the Princeton 55 and Alumnae Group. There is some money for interns from the Learn and Serve grant as well. One project is to write a CBLI Handbook.

8. Do you have a business plan, set of recommendations, or other report that led to the development of your center?  If so, would you be willing to share it with us?
There is no business plan. 

University of Michigan

Contact:  Margaret Dewar, Ginsberg Center Director, 734.936.6287, medwar@umich.edu
Interview:  Conducted by Gordon Walker on October 4, 2007

Mission:  Provide students with resources and opportunities to address serious social issues through community service and social action.  This is advanced by linking individual students to community organizations to co-curricular programs (eg Americorps and America Reads) or to service-learning courses through the university and supporting student organizations working toward service and activist missions in the community.

1. Describe the structure of your center (i.e., leadership, decision-making, where it’s located in the University, etc.)?

a. Describe community input/leadership/etc.

b. Is this an effective structure for your center; if not, what would you change?
The Ginsberg Center is located in an old house, on a decentralized, sprawling campus.  It is perceived as a focal point for student engagement in the community.  The Center is administratively housed within the Division of Student Affairs.  While students make significant usage of the Center (an estimated 17,000 of UM’s 40,000 students are involved in meaningful public service activity), local agencies access community service interests via a centralized website.  For instance, there are 339 community involvement courses and 167 student organizations, most are posted on the Center’s website.

There is a faculty council and a Community Advisory Council (which is somewhat less active) advising Center staff (there is minimal interaction between the two councils).  More significantly, a National board, with 17 members, shapes and directs the “big picture” framework for the Center.  This board, composed of Alumni, business and non-profit representatives (most from local community), and they handle such questions as “What should we do better to engage students in meaningful activity?” and “What message should our communication materials project?”

2. Are there evaluation/outcome procedures in place for the overall model, and if so, what are the outcomes you measure?  
One outcome measure is the number of students and faculty involved in “meaningful” community service.  Of 5,000 faculty, only a couple hundred are engaged, thus a lower percentage of faculty are engaged than students (student engagement is close to 40%).  There is a strategic plan that has other overall goals.  Each of the five programs, however (e.g. Americorps) has specific measurable goals.

3.    What are the incentives for involving faculty?  

Students give awards to the best teachers. An “Arts of Citizenship” initiative, total of $50,000 per year, is given to advance faculty research projects; and from an endowment, a few community based research grants, ranging from $5,000 to $7,000 targeted to high priority areas.

The Center is starting a training program for faculty to improve skills regarding: “How do you interact effectively with a community agency?”

Additionally, Margaret underscored the intrinsic value to faculty of community engagement as an important contributor toward improved teaching and research.  She believes this is a substantial incentive for those already engaged and that it “really enriches” teaching well. As she described it, the School of Urban Planning and Architecture is out front when it comes to providing incentives and recognizing the benefits of engaged scholarship.     
4. What are the incentives involving the community?
There is existing community recognition of the high caliber of socially motivated students available to assist with agency work. They are preparing a manual for agencies to promote and achieve better utilization of student skills and time.  The expectation is that this publication, when coupled with greater community Advisory Committee activity, will bolster agency interest in participating.  They have recently designated these activities/collaboration to one staff person.
5. What do you like about your Center (i.e. What are the strengths?)
Many highly committed staff, wanting to make a genuine difference, and strong orientation towards “social justice.” Students can take a community service-learning course in almost every department at the University, plus there is a community service work-study program.  University administration put very high value on student involvement.

6. What do you wish could be changed (i.e. What are the weaknesses?)
There is a need for much greater coordination between faculty council and Community Advisory Committee.  There is a need to better organize community partners to garner heightened collaboration and thus be better able to demonstrate the value of faculty and student service to the community.

7. How is the Center funded?
a. Is this a workable or effective arrangement? Is the funding stable?

The annual budget is $1.9 million, and it has enjoyed steady growth.  In relatively equal parts, funding comes from a $10 million endowment, general university funds, and grants (largest one is $250,000 per year - Americorps).

8. Do you have a business plan, set of recommendations, or other report that led to the development of your center?  If so, would you be willing to share it with us?
They do not have a business plan per se, but a strategic plan that Margaret will share.  She is most willing (except during exam time) to host a site visit.

University of Pennsylvania
Contact: Dr. Ira Harkavy, Associate Vice President and Founding Director 
215.898.0240
Interview:  Conducted by Megan Raymond on October 3, 2007 

Mission: Founded in 1992, the Barbara and Edward Netter Center for Community Partnerships is Penn’s primary vehicle for bringing to bear the broad range of human knowledge needed to solve the complex, comprehensive, and interconnected problems of the American city so that West Philadelphia (Penn’s local geographic community), Philadelphia, the University itself, and society benefit. The Netter Center is based on three core propositions: Penn’s future and the future of West Philadelphia/Philadelphia are intertwined; Penn can make a significant contribution to improving the quality of life in West Philadelphia/Philadelphia; Penn can enhance its overall mission of advancing and transmitting knowledge by helping to improve the quality of life in West Philadelphia/Philadelphia. The Netter Center works to achieve the following objectives: Improve the internal coordination and collaboration of all university-wide community service programs; Create new and effective partnerships between the University and the community; Create and strengthen local, national and international networks of institutions of higher education committed to engagement with their local communities.

1. Describe the structure of your center (i.e., leadership, decision-making, where it’s located in the University, etc.)?
a. Describe community input/leadership/etc.

b. Is this an effective structure for your center; if not, what would you change?

The Center has a director who is also an Associate Vice President. Reports to Government Relations, Dean of the College, and a dotted line report to the Provost. The director has been with UPenn for 40 years (first as student then as professor and administrator), is a tenured faculty member, and is a national leader in the field. Center has four associate directors each focusing on a topic/function: K12, student learning, volunteer management, non-profits, and business management/administration of center. Primary motivator was to become a better neighbor in the Philadelphia community.

The center has four advisory boards: students, faculty/administrators, community members, and a national board. They are currently undergoing a strategic planning process to review effectiveness of the 4 boards and are seeking ways to integrate their work more effectively. They have formed Faculty Steering Committees focusing on topic areas (health, environment, STEM, etc.) and each has a faculty project director. This committees help with content development, faculty engagement, research projects. 

This model is mostly effective for the center. It has been an evolutionary process over several years. It initially started as a service learning program in their College of Arts and Sciences. They refer requests for volunteers to their equivalent of Charlottesville’s Madison House, Penn Volunteers in Public Service (VIPS). 

2. Are there evaluation/outcome procedures in place for the overall model, and if so, what are the outcomes you measure?

Most outcomes are anecdotal. They know they need to be more systematic. They count the number of courses, the number of students, and the number of agencies, funding increases. They feel it is hard to evaluate effectiveness of work since most of it is susceptible to larger national and global social and economic forces

3. What are the incentives for involving faculty?

· The Center works to connect faculty teaching which to faculty research. It is ideal when the course experience feeds the faculty member’s research and teaching.

· The opportunity to focus on solving real world problems. 

· A method for emphasize the academic components of engaged scholarship. That is why they chose the term “academically based courses” (ABCS) instead of service learning. 

· To help bring the gap between faculty being thematic or content-driven and the community, which is project driven. 

4. What are the incentives for involving the community?

Incentives to the community are shared resources, grant assistance, staff on site in the local schools

5. What to you like about your center (i.e., what are the strengths)?
The academic focus, partnering with the local schools, collaborating with other service and volunteer units on campus. They recently purchased a van to transport students to sites, also funding to use public transit. They recently hired a fulltime technical assistance position to support development of ABCS courses. This position brokers relationships between faculty and community organizations.
6. What do you wish could be changes (i.e., what are the weaknesses)?

They need more funding and time for program evaluation.. Maybe some kind of MOU with organizations when starting partnerships. 

7. How is the center funded?

a. Is this a workable or effective arrangement? Is the funding stable?

They have some central university funding, grants, gifts, foundation support. The day before this call they received a $10 million endowment gift from Barbara and Edward Netter (’51 alumni) to support the Center’s core operations; a 5% return the endowment will yield about $500K per year. The donors are expecting to see some more specific programs in outreach to K12 schools which is one of the Center’s focus areas.  

8. Do you have a business plan, set of recommendations, or other report that led to the development of your center?  If so, would you be willing to share it with us?
They have a case statement from the late 1980’s, early 90’s that they are happy to share. They are undergoing a strategic planning process and have offered to send it once it is completed. 
9. Lessons Learned? If you were to do it all again?
Manage growth carefully! Do not get stretched too thin or over-commit to the community or the faculty; pay attention to maintaining quality instead of offering more and more programs; stay focused on your mission (for them it is the ABCS courses and K12 outreach with some outreach training programs for local non-profits). Work to best inhabit three worlds simultaneously: faculty research, student learning, and community needs – as all are primary drivers. 
University of California – San Francisco

Contact: Elba Sanchez, 415.502.4966

Interview: Conducted by Maryfrances Porter on October 15, 2007

Mission:  To build collaborative relationships between UCSF and the community, promoting civic engagement, fostering community health and well-being and enhancing the environment for education, research, employment and patient care at UCSF. The UCPP serves as a bridge between UCSF and the community, emphasizing partnerships that value and respect the assets and diversity of both.

1. Describe the structure of your center (i.e., leadership, decision-making, where it’s located in the University, etc.)?

a. Describe community input/leadership/etc.

b. Is this an effective structure for your center; if not, what would you change?

In 2005 the Executive Vice Chancellor (Eugene Washington) put together a Task Force to identify best practices and look at the model that would work for UCSF. He wanted to change culture of university to one more civically engaged.  The Task Force met for over a year and made recommendations.  They noted a need for some centralized office where requests could come in from the community and the university, as well as a need for administrative support for these partnerships.  They do not have a building, but they do have an office in the University. Elba is the Director, and was hired in April 2006; she is both a faculty person and community member (she was faculty for over 10 years at UCSF/and also worked in the community in education and health). She does not a faculty appointment, she has a staff appointment. 

They function with a 20-member, volunteer council, which is given decision making powers and charged with making policy recommendations (i.e., tenure issues, budget issues) by the Vice Chancellor’s office. There are university and community co-chairs (the university participants were selected first and then they identified community participants to invite, the council is 50% community members). There are University representatives from each school, plus someone from the graduate division. The community representatives are directors of community-based organizations from the Southeast sector of San Francisco, with a history of partnerships with the University; they are focused on programming for youth and families. The council identified by-laws, and are charged by the Vice Chancellor to have 2-year, staggered terms (one-third of council turns over every two years).  The council broke out into five work groups looking at various issues (i.e., service learning, economic development [which is a focus for their community], evaluation and research [organize research forums with question and answer sessions for educators, i.e., translate the research at UCSF for the community], etc.). They meet with faculty and gather information about what is being done and what could be done, plan events, etc. Currently, there is no one assigned from the Chancellor’s office to champion them; although, clearly the Vice Chancellor himself is very invested. 

They currently focus on community-based, participatory research. Currently there is not a system or structure for reviewing the products of this research or supporting it for publication in academic journals. 

The partnerships, so far, have been focused on an exchange of services and have not required an IRB process. They do, however, have to go through the legal services office to approve the memorandum of understandings for each partnership.  This can take up to 9 months, and it puts partnerships on stand still.  Elba is struggling to figure out how to facilitate this process. 

2. Are there evaluation/outcome procedures in place for the overall model, and if so, what are the outcomes you measure?

This is one of the things they will pick up in their upcoming retreat.

3. What are the incentives for involving faculty?

There are no formal incentives at this time, other than looking at community service as part of the overall tenure-application record.  Tenure issues are difficult because each school has its own policies for counting community service at this time.

4. What are the incentives for involving the community?

There are no specific incentives for the community at this time, other than the products of the work. 

5. What to you like about your center (i.e., what are the strengths)?

So far, this center has greatly improved the relationship between the university and the community by setting up partnerships and relationships that are honest and direct, and which look realistically at what can be provided and produced. The council has been able to work in a very trusting and committed way with each other.

6. What do you wish could be changes (i.e., what are the weaknesses)?

Staffing – it has been a challenge and struggle to have only one administrative assistant to support the five work groups, in addition to managing all the partnership requests.

7. How is the center funded?

1. Is this a workable or effective arrangement? Is the funding stable?

Operations are supported by the Vice Chancellor’s discretionary funds; support for work shops and funding for work groups all go into their budget request to him.  They are now looking forward to going to foundations, donors, and corporations to match funds and expand their impact. The University Development Office has someone who works closely with them to write letters and strategize how to leverage funds. Each year the Vice Chancellor gives $100,000 to fund partnerships (i.e., mini-grants, etc.).  The University has a CTSI grant, supporting bringing research to practice, which is being used to develop a tool for evaluating a community-based organization’s efforts towards violence prevention. 

8. Do you have a business plan, set of recommendations, or other report that led to the development of your center?  If so, would you be willing to share it with us?
See website.

University of North Carolina – Chapel Hill
Contact:  Lynn Blanchard, Director, 919.843.7568, blandchard@unc.edu
Interview:  Conducted by Maryfrances Porter on October 2, 2007

Mission: The Carolina Center for Public Service engages and supports the faculty, students, and staff of the University of North Carolina at Chapel Hill in meeting the needs of North Carolina. The Center strengthens the University's public service commitment by promoting scholarship and service that are responsive to the concerns of the state and contribute to the common good.
1. Describe the structure of your center (i.e., leadership, decision-making, where it’s located in the University, etc.)?
a. Describe community input/leadership/etc.

b. Is this an effective structure for your center; if not, what would you change?
UNC had a group in early-middle 1990’s called the Public Service Roundtable (she does not know how it was formed) – the feeling of this group was that there was a lot of engaged scholarship going on at the University already, but no centralized support/organization. So, this was a support/networking group; they did apply for and receive some monies. Then the Chancellor’s Intellectual Climate Task Force was appointed by the Chancellor (this was a whole campus effort and the undergraduate curriculum was revamped – this was not a direct result of the Public Service Roundtable). The Task Force started to going through models for campus-wide public service. The Chancellor’s choice at that point was not to go with the Senior-Administrative type model; when the center was created it was located in the Provost’s Office – in Health Affairs (which is arbitrary and probably resulted because a lot of the initial Public Service Roundtable participants were in Health Affairs).

Mike Smith is the new Vice Chancellor for Public Service and Engagement (created last November) and Dean of the School of Government (helped create this center and is on the Board – when the center was created there was a conscious decision not to have a senior administrator due to the preferences of the Chancellor at that time). Now, Mike Smith is the person that Lynn reports to – previously she had been reporting to the Provost through an Associate Provost. They are not in the Office of University Development. Therefore, the current model is of having senior administrative leadership and a campus-wide center.  It is key having someone in the Deans’ and Chancellor’s office meeting on the behalf of the center.

The center was created to support and promote the engaged work – not do the work. They are really an administrative unit – so they do not directly build the partnerships, although they do facilitate them. In some ways the center is more of an internal university office – and she does not see it as even necessarily or important that the community even knows about the center – the center is really there to facilitate the university faculty and students connecting to the community. However, they are not a gateway – and she would be concerned that individual residents might call asking for help.  However, at a community agency level, she thinks being a gateway would work – although there would have to have the resources to support the faculty (or even student) time/effort.

There are 1200 students involved in Public Service Scholar’s program. An Evaluability Assessment was originally conducted with a Master’s student when this was being developed.

There is community representation on board and committees. New Engaged Faculty Program has faculty and community director.  The community director is a good liaison to the community, helping partners understand the university procedures and culture.  No one person who is the community face at the Center. She feels this structure is effective for the work they do – that facilitating partnerships.

2. Are there evaluation/outcome procedures in place for the overall model, and if so, what are the outcomes you measure?

Outcomes are measured on the program level, i.e., Public Service Scholar’s Program.  She is about to undertake a project to develop measures of community perceptions of working with students.  If at some time this office gives out minigrants, they expect outcomes on the individual grants. There is no explicit, system-wide evaluation of impact.

3. What are the incentives for involving faculty?

They provide competitive awards, minigrants, etc. (i.e., $4,000) to support faculty work. Promotion and tenure is very much school and department based – so every school has their own set of guidelines.  There are at least 3 schools that have guidelines for engagement/public service or “practice.” Lynn’s faculty appointment is in Public Health, clinical track; the original director was a tenure-track person, but then there was perhaps some concern about what directed his work. The director of the student engaged scholar work is a tenured professor. One of the new things they are thinking about is having some faculty development program.
In the first few years, the center focused on putting structure on what was already going on at the University and on building student programs; more recently they have focused more on the development a faculty engaged scholar’s program. The original endowment came from a donor with strong interests on the students, so historically there has not been a great deal of support fo faculty engagement. Lynn is working with Cathy Jordon at Arizona who is working on a toolkit for P&T in Engaged Scholarship which being presented in Tampa this weekend (see CCPH website. Lynn will share their faculty development handbook. 

4. What are the incentives for involving the community?

The center does ask for formal commitments from community partners.

UNC does have a student philanthropy class (funded by a donor) where the students give out $2,500 by issuing an RFP, getting applicants, and awarding grants to the community.  Then the recipients come back to the class the next year and talk about the outcomes.  This is a one-credit course. She says that the money has been really meaningful to the recipients.

Some departments have separate foundations or gift accounts which frees up how the money can be used.  

5. What do you like about your center (i.e., what are the strengths)?

Their biggest strength is their incredibly amazing staff.

6. What do you wish could be changes (i.e., what are the weaknesses)?

She would like to see more emphasis on the scholarly aspects of engaged scholarship – scholarship and research tied to it.  She would like a large pool of money to support faculty grants to further the work; buy outs of teaching and research assistants. She wishes she had more dedicated help with development.

7. How is the center funded?
a. Is this a workable or effective arrangement? Is the funding stable?
The way that the center started off was with some money left over from a major donor gift to the Public Service Roundtable, and when the Task Force results were presented at a Board of Visitors meeting, one of the members said that she would fund the Center. She immediately gave substantial gift and designated a spend-down. She also committed to bequeath an extremely large endowment – this has engendered support for the continuation of the Center throughout her life. She has also given additional gifts with the condition that the University administration matches it.

Other grants sources: Kellogg for engaged activities that incorporate institutional change; Campus Compact, small grants; local foundation (got grant to start the Public Service Scholar’s Program); Community-Campus Partnerships for Health (FIPSI); Kaufman Foundation for Entrepreneurship ($3.5M, required 2:1 match, so the University fronted $7 million).  Students can now minor in entrepreneurship through the Economics Department; there are faculty grants/fellowships too.

8. Do you have a business plan, set of recommendations, or other report that led to the development of your center?  If so, would you be willing to share it with us?

Lynn will share some documents, including the Center’s Strategic Plan.  There is no formal business plan or set of recommendations.

Stanford University

Contact: Gabe Garcia, Haas Center Director
Interview:  Conducted by Madison Cummings on September 29, 2007 

Mission: The Haas Center for Public Service at Stanford University connects academic study with community and public service to strengthen communities and develop effective public leaders. The Center aspires to develop aware, engaged and thoughtful citizens who contribute to the realization of a more just and humane world.
1. Describe the structure of your center (i.e., leadership, decision-making, where it’s located in the University, etc.)?

a. Describe community input/leadership/etc.

b. Is this an effective structure for your center; if not, what would you change?

The Haas Center, established in 1983 and expanded in 1989 with a gift from the Haas family, is one of the more established public service/community involvement centers in the U.S.  Its budget is in excess of $2,000,000 - obtained through grants, contracts, donations, and University endowments and appropriations.  There are 30 employees led by an Executive Director and Managing Director.  Because of several concerns regarding minimal longevity of leadership employees this structure is in flux and may withstand significant change in 2008.  The Center is a department under the auspices of Stanford’s Vice-Provost for Student Affairs.  There is significant information about the Haas Center previously obtained from the web site.

2. Are there evaluation/outcome procedures in place for the overall model, and if so, what are the outcomes you measure?

The Haas Center uses feedback from student, faculty, and “national advisory boards”.  They also used questions during fund raising to determine if their efforts were productive.


Measurements:  

a. How many new SU classes involving service are added to the curriculum?

b. How many students at SU participate?

c. Survey of alumni to see if experiences informed career choices and life.

Garcia noted that it is easier to measure numbers than the quality of the experience.

3. What are the incentives for involving faculty?

A full time service learning director meets with faculty members interested in doing service learning projects.  The projects/research are supported with service learning grants.  There are opportunities for overseas research projects and service learning.  There are also community-based research funds available (mostly undergraduate) for local projects and research.  As noted in the information collected online, the service learning courses are considered part of a faculty member’s normal teaching load

4. What are the incentives for involving the community?

A national advisory board has visited the Center to study their teaching and research methods.  Community input comes from groups established locally to become involved, especially with the Medical Center where there are five locally oriented clinics.  The local service programs are facilitated by the Haas Center but managed in the community by the Office of Community Health.  The Medical Center also has a participating community board.

5. What to you like about your center (i.e., what are the strengths)?

There is a shared vision by all of the participants; all staff, students, and faculty are totally committed to the mission.  Faculty members love being involved with their students in service learning.  Even though the center does not run projects in-house, but rather, farms them out to the community, the size and commitment of the staff  enhance the projects.

6. What do you wish could be changes (i.e., what are the weaknesses)?

The center is not always able to address all the needs partly because service learning commitment is not in all schools at SU nor are all faculty invested in service learning.  If the university-community relationship is viable and well nurtured, the service and the research will be successful.  There is also a concern, noted above, regarding retention of top leadership because of salary challenges for highly qualified individuals.

7. How is the center funded?

a. Is this a workable or effective arrangement? Is the funding stable?

The center is funded as follows: 30% from annual gifts, 20% from grants, 40% from endowments, and 10% from SU.

8. Do you have a business plan, set of recommendations, or other report that led to the development of your center?  If so, would you be willing to share it with us?

The business plan of the center was described in the evolution of the center already obtained online.  Mr. Garcia will provide the center’s strategic plan.
Appendix E

University and Community Survey Summaries

Introduction and Methods 
During the Summer 2007 a subgroup of the Needs Assessment Subcommittee met and developed two surveys (one for U.Va. faculty and one for community agency supervisors) to complete to help the work group understand successes and barriers to engaged partnerships. The draft surveys were circulated to the Steering Committee for comment.

The faculty survey was sent out by Megan Raymond on August 21, 2007. The community survey was sent out by Gordon Walker at about the same time, and again on two additional occasions (due to low response rates). 

Megan generated a list of faculty who she knew to be participating in engaged scholarship. CCF generated a list of community agency supervisors from its list of partners.

Summary of University Survey Results


Summary of Results
In August, 2007, surveys were sent out to 47 faculty, and 37 were completed (79% response rate). The survey results provide evidence that University faculty and staff are very involved in community partnerships through participation in research, service, and learning activities with their students. The survey results illustrate that University faculty and staff, along with their students, interact with dozens of local and community agencies. The main reasons for involvement in partnerships were to fulfill a sense of community responsibility, as well as due to matching with research or teaching interests. Nonetheless, respondents cited various barriers to being more involved in community/university partnerships. The most prevalent barriers are lack of funding and time for these activities. Respondents described a range of types of support they seek, which include University support/backing, leveraging/funding, and administrative/coordinative support from the university and community to recognize partnerships and community engagement. 

1. Respondents’ involvement in university/community partnership activities: 

· 86% serve on community boards or advisory groups (3 hrs/wk)
· 79% supervise student’s community learning activity by integrating it into class teaching (3.15 hrs/wk)
· 70% participate in research on local community problems or questions (1.58 hrs/wk)
· 61% supervise student’s community research activity (1.57 hrs/wk)
· 59% supervise student’s community service activity (3.35 hrs/wk)
· 56% participate in volunteer activities (2.89 hrs/wk)
· 26% are involved in other community partnership activities
2. Respondents’ partnerships with community agencies: 

Respondents had varying levels and histories of participation in community agencies. Many of the respondents described their involvement, along with their students’ involvement in the agencies.

Community agencies cited include: Boys and Girls Club, CCF, Charlottesville Albemarle Prevention Coalition, City Government Task Forces, Crescent Halls, Department of Public Health and School of Medicine, EcoMod with Piedmont Housing Alliance, Girl Scouts Beyond Bars, Institute on Aging, JAUNT, Jefferson Area Board of Aging, Jefferson Area Child Health Partnerships, Jefferson Area CHIP, Learning Barge, local elementary schools, Martha Jefferson Hospital, Meals on Wheels, Monticello Area Community Action Agency, North Charlottesville Business Council, Partnership for Improved Long-term Care , ReCover, Region Ten, Sexual and Domestic Violence Men’s Leadership Project, Shelter for Help in Emergency, Thomas Jefferson Planning District, U.Va. Hospital, Virginia Organizing Project, Western State Hospital, Westhaven, Young Women Leaders Program; School of Medicine partners with 40 agencies

3. Barriers for respondents to being more involved in community/university partnerships:

· 23.3% said there are no barriers
· 46.7% cited not enough funding for activities
· 46.7% cited being too busy
· 40.0% cited scheduling issues
· 26.7% cited lack of credit from U.Va.for their time
· 20% cited the difficulty to connect with community agencies and/or projects
· 13.3% cited the difficulty to follow through once a connection has been made
· 10.0% cited not matching with interests
· 6.7% cited too many university rules and regulations
· 3.3% cited bad experience in the past
· 3.3% cited lack of student interest
Other barriers(23.3% of respondents) include: time demands, lack of long term commitment/support from university (specific departments, chairs, faculty), lack of staff structure, challenges of designing class based around community-based research (including IRB approval, definition of projects, balance of collaboration between community and professor, student commitment to responsibility, design of course in order to match research standards)

4. Respondents’ reasons for involvement in a university/community partnership

· 80% said it is fulfilling

· 80% said it meets some of their community responsibility

· 72% said it matches their research/teaching interests

· 60% said it enhances their students’ learning

· 32% said it is a form of social interaction

· 24% said they feel supported by U.Va. to be involved

Other reasons (12% of respondents) include: opportunity to contextualize classroom learning and nurture altruistic impulses, responsibility to be involved in broader community, opportunity for students to interact and engage with real people, mutual benefits of sharing expertise with community

5. Types of support that respondents would like to see from the university and/or community in order to continue or expand their involvement in partnerships:

Responses included: 

· University Support/Backing: support as an incentive to get involved (stipend or school recognition), direct support of volunteerism, recognize and value the community service for tenure track faculty, support for communicating, disseminating the results of the work through symposia, publications, revive the Jeffersonian concept of public service at the University, Award Credit in teaching hours or funds, recognize service learning as a central activity of the University, high level University officials should be involved and encourage participation from faculty and staff, structure or framework would institutionalize University’s commitment to involvement in the community 

· Leveraging/Funding: preliminary funding for new initiatives to build foundation for higher levels of funding, establish a clear process for building funding support, annual financial contribution

· Administrative/Coordination: identify opportunities for grants, partnerships, partnership with CATEC in developing medical science career path for HS students, training in skills needed to teach School of Nursing, knowledge of available activities, undergraduate and graduate student research opportunities, structure for planning ahead and anticipating what opportunities for engagement will exist in the future, Community Engagement Center for less formal (not course driven) involvement in the community
Summary of Community Survey Results

September 2007

Summary of Results

In September, 2007, surveys were sent out to Charlottesville/Albemarle 76 agency supervisors and 34 were completed (45% response rate). The survey results demonstrate community agencies are currently involved in partnerships with University faculty and students through volunteer activities, class projects, advisory boards, community research, and other activities. The survey results show that these partnerships have resulted in many positive outcomes. Community members describe the main benefits from these established partnerships as to increase capacity, enhance programming, and provide a learning opportunity for the agency. Respondents also described barriers to partnerships, including a lack of infrastructure for establishing connections, scheduling difficulties, and lack of time for supervision. Respondents would like to see more facilitation of research opportunities, communication and help establishing connections, long-term relationship building, and continued student involvement. 

1 & 2. The following table illustrates U.Va. faculty and students involvement in respondents’ agencies:

	Type of faculty/student work in agency
	Respondents who have faculty/ students involved in their agency
	Average number of faculty or students involved in respondents’ agency 
	Average hours of involvement in agency per faculty/student per week 

	Volunteer activities*
	88%
	133 faculty/students
	3.84 hrs/wk

	Other activities
	73%
	24 faculty/students
	6.67 hrs/wk

	Class projects
	70%
	6 faculty/students
	5.82 hrs/wk

	Serving on boards or advisory groups
	70%
	3 faculty/students
	1.11 hrs/wk

	Doing research on community issues
	67%
	2 faculty/students
	1.94 hrs/wk


*Madison House has 3,300 students doing volunteer activities, not included in the total above

+ Some agencies reported the total number of hours of service and others reported the total hours per person. Therefore, to the best of our ability, responses were recalculated to reflect per person hours. The total number of hours reported per week across all activities is 4,043 (excluding Madison House, which contributes nearly 10,000 total hours/week). 

3. Respondents’ current partnerships with university faculty or departments:

Partnership with U.Va. described: University Internship Program, Center for Clinical Psychology, classes and students conducting research and program evaluations, faculty and students on Board of Directors and Advisory Boards, Engineering Capstone Project, volunteers in community service activities, student research assistants, School of Medicine service-learning classes, Master’s in Public Health student research, Museum Education class collaborating on museum projects, faculty input on museum exhibits, Alzheimer’s conference with the U.Va. Memory Clinic, graduate student internships (including medical students and counseling education graduates), faculty and students in Economics department on class projects, faculty and students in Psychology department on class projects, evidence-based groups in schools for kids witnessing domestic violence, Child Advocacy Center’s program evaluation project, U.Va. faculty serving on Engaged Scholars’ Workgroup, as well as various other input and consultation and trainings

Outcomes achieved include: research projects, service hours that increase agency capacity, one-time special projects, hands-on learning for students with benefits and deliverables to agency, ongoing consultation and expertise sharing, program development, program evaluation (and development of education tools), direct service provision, exhibit development, information sharing, staff training, reports presented to City Council and County Board of Supervisors regarding local investments, needs, and service priorities for human services
4. Barriers to having more university faculty and/or students involved in respondents’ agencies:

· 15.4% say there are no barriers

· 46.2% cite the lack of infrastructure for establishing the connection with interested parties

· 34.6% cite scheduling issues

· 23.1% cite being too busy to supervise students/activities

· 19.2% cite a concern about confidentiality, follow through, reliability

· 7.7% cite lack of recognition and/or support from the university for the time we have to invest

· 11.5% cite too many university rules, regulations 

· 3.9% cite the partnership not being necessary

Other reasons (39% of respondents) include: limitation to engage faculty because no academic credit for volunteering is rewarded, regulations and lack of supervisory support, need for self-supervising groups with faculty/senior student team leader, lack of U.Va. faculty responsiveness and continuing relationships, time commitment of supervising undergraduates, actual interest in projects, individuals are more interested in getting credit than being involved, IRB prevents students or faculty to work on specific research projects and timing or nature of project does not allow for IRB process, semester schedule is difficult to work with (but generally manageable with some forethought), individual researchers are more productive with research done as part of a course due to increased flexibility

5. Reasons for respondents’ partnerships with university faculty/students:

· 73% cite the need the people power/capacity
· 73% cite the enhancement in programming
· 65% cite the opportunity to learn things about their agency and/or clients 
· 46% cite the need for expertise
· 27% cite the funding and/or services they would not otherwise have
6. Types of support respondents would like to see from the university and/or community to continue or expand their involvement with members of the university:

· Research Opportunities: more research access to training, faculty and graduate student provide research on the Active Research Model of Leadership, assistance with research and evaluation, research on aging and how community-based centers help keep seniors be healthy, longitudinal research opportunities, support with data/outcome collections, more research opportunities and training for staff, enhanced ability to connect with students for short-term and long-term research projects, help navigating the IRB, funding to support efforts of faculty and students

· Communication/ Establishing Connections: more information on resources available from university, email notification about available programs to offer community agency support, opportunities to speak about agency services/needs, primary contact information to discuss volunteer opportunities and access into the wealth of knowledge/talent at the university, contact name or database to find appropriate fit, more centralized access

· Relationship support: relationship expansion, 12-month relationship to have programs continue without interruption, ongoing opportunities to work with particular faculty and their students in order to constantly improve and refine the process, commitment and understanding from individuals to be involved in local community agencies because they are genuinely interested in the opportunity (not just for good U.Va. PR)

· Student support: interns in agency programs, continued volunteers, Graduate level internships, Increasing student involvement in community to help them network

Appendix F

Documentation of Institutional Mission and Commitment

a) University Statement of Purpose and Goals

To offer to the local community, the Commonwealth of Virginia, and the nation the various kinds of public service and intellectual and cultural activities which are 

consonant with the purposes of the University (2006-07 Undergraduate record p. 6).

b) The Public Service and Outreach 2020 Commission Report, 1998

 See “Recommendation 4: Demonstrate institutional commitment [to public service] by integrating service learning into student academic life” (full report, http://www.virginia.edu/virginia2020/public/public-home.htm, page 12). 

c) The President’s Commission on Diversity and Equity, 2004

See “Recommendation 2: Establish “Community Engagement,” an academic program for undergraduate students that will provide an opportunity for extensive exposure to issues of equity and diversity” (Executive Summary and Appendix 5-4, http://www.virginia.edu/uvadiversity/embracing_report04.html, page 5).

d) The University’s 2006-2012 Six Year Plan, 2006

i. “Major Strategic Directions: Academic Quality and Effectiveness. Community-Based Teaching and Learning” (http://www.virginia.edu/restructuring/sixyearplan.html#II1)

“Community-Based Teaching and Learning

Public engagement is one of the hallmarks of the University's founding and continues to shape the intellectual development of our students today. We intend to formalize and expand our support for educational experiences that challenge students to relate what they learn in the classroom with the concerns and problems facing society today. By engaging with communities as they learn, students deepen their intellectual exploration of an academic discipline and develop a capacity for applying and testing knowledge to solve problems and improve the quality of life for all citizens.”

e) The University’s Ten Year Academic Plan, 2006:

See “Initiative B: Provide the very best undergraduate experience in the nation. 4. Engaging Students with Issues that Shape our Society.”

“At the University, we define diversity broadly, encompassing diversity of ethnicity, races, and economic backgrounds, and of experiences and ideas. At a time in history when people regularly encounter diversity in all its aspects, our emphasis on pluralism, in both curricular and extracurricular experience, will be a defining component of the educational experience we offer. Among other initiatives, we will encourage diversity by endowing and expanding AccessUVa and by increasing our support to the Carter G. Woodson Institute to ensure its place as a driving force in African American Studies. We will also develop a university-wide educational program that makes engagement with diversity a touchstone of the educational experience, integrating lectures offered by the schools and first-year seminars.

To promote engagement off-Grounds, we will develop a range of academic service-learning opportunities. Prominent among them will be a Public Scholars Program that provides students with hands-on exposure to public service. Over the course of their university careers, these students will participate in a multi-year progression of volunteer work, community service, service learning courses, and research projects that culminate in recognition as a Public Scholar on their final transcript. Beginning with volunteer work and community service projects, students will learn the fundamentals of community engagement, gain a better appreciation of community issues involving diversity, and gain experience with civic engagement. The Public Scholars Program will serve as the foundation for a new university community outreach center that will offer access to public engagement activities for students, faculty, and members of the local community. We will build an endowment to support the program and pursue additional external funding for projects related to academic public engagement and community service. Envisioned initially as a program for undergraduates, the Public Scholars Program could eventually expand to graduate and professional students, many of whom currently participate in service learning, volunteer work, and public service projects.” (http://www.virginia.edu/planningdocuments/tenyearplan.html#initiatives)

f)  Faculty Senate Vision for UVa, 2006

“The Faculty Senate fully endorses a range of initiatives already underway—including efforts in [...] and a renewed commitment to public outreach, especially in K-12 education.” (http://www.virginia.edu/planningdocuments/facultysenatevisionforuva2006.pdf)

g) Commission on the Future of the University, 2007

Subcommittee on Students, Appendix E, The Incorporation of Public Service in the Academic Curriculum

“The Subcommittee proposes the University’s endorsement of the incorporation of a public-service element into every undergraduate major. In this model, each student in each major would identify a public service project that will a) be a needed service to the community selected b) enhance the student’s understanding of her/his discipline in a significant way. The projects should be researched and chosen by each student, and approved by the academic major advisor.” (http://www.virginia.edu/planningdocuments/commission/4a.html, p. 11)

“Enlighten the people generally, and tyranny and oppressions of body and mind will vanish like evil spirits at the dawn of day . . . I believe [the human condition] susceptible of much improvement . . . and that the diffusion of knowledge among the people is to be the instrument by which it is effected.”

-Thomas Jefferson to Dupont de Nemours, 24 April, 1816
Appendix G

Information on Selected Partnerships

(presented in no particular order)

ENGAGED SCHOLARSHIP

P. Paxton Marshall, Professor of Electrical and Computer Engineering and Associate Dean for Undergraduate Programs, has been active in developing multidisciplinary design courses to help students experience the joy of engineering and develop their creative capacities.  His activities are primarily focused on the energy and sustainability areas.  He was engineering director for the UVA solar house project, an energy independent house designed and built by students.  The house placed second overall, and first in the Design and Livability and Energy Balance categories, in the 2002 DOE Solar Decathlon.   Marshall is currently working with the UVA School of Architecture on ecoMOD, a research and design / build / evaluate project that is creating a series of ecological, modular and affordable house prototypes.  The houses have incorporated photovoltaic electric power, solar water heating and other renewable technologies, and an energy monitoring system has been developed to evaluate the energy performance of the houses.  Marshall is also engineering director of the Learning Barge project, developed in the School of Architecture, to design a floating environmental classroom for the Elizabeth River.  Marshall is the former Chair of the Energy Conversion and Conservation Division and the Engineering and Public Policy Division of the American Society for Engineering Education.  Marshall’s classes have worked with UVA Facilities Management on energy assessment projects which resulted in UVA being designated as EPA Green lights and Energy Star Partners of the Year in 1999 and 2001 respectively.   Marshall also teaches a University Seminar “Designing a Sustainable Future” that engages students in community service projects while exploring the global challenges of sustainability, and partners with drama faculty to engage first-year engineering students in designing, building and operating special effects for student written and directed plays.  

Marcus Martin, Professor in the Department of Emergency Medicine and Associate Vice President of Diversity and Equity, is currently collaborating  with John Russina, (Charlottesville City School Administrator) and the UVA Student National Medical Association  and  the UVA Daniel Hale Williams Society developing a GEAR UP(Gaining Early Awareness and Readiness Undergraduate Program) premed program for students at Bufford Middle School. the program will start in 2008 and the student cohort will be enrolled and followed through high school graduation.  I have also assisted Dr. Nisha Botchwey in the development of a community engagement survey which has been administered by pre med students through INST 203 and community health fairs. I am also a faculty member/small group facilitator for the Social Issues in Medicine community engagement for first year medical students.

The School of Medicine initiated a Social Issues in Medicine course in the fall, 2005, by the School of Medicine, the Social Issues in Medicine course introduces all first year medical students to the interrelationships between the socio-cultural environment and the occurrence, prevention and treatment of disease.  At the same time, it strives to nurture an ethic of service and identify those qualities that characterize a professional and humanistic practice of medicine.  The course is based on a service-learning model and requires each first year medical student to perform 30 hours of community service at a social service, health-related or educational community site.  In addition, students learn about the social, cultural and economic factors that impact the delivery of health care through a series of lectures followed by small group discussions.  Students also engage in self-reflection through written and oral exercises.  Through this course, the School of Medicine partners with over 40 community agencies and schools, and this year students will contribute over 4300 hours of community service.
In the inaugural year of the Men's Leadership Project (MLP), 13 founding members contributed at least 260 hours of observations in local schools, time spent with teachers, and structured training around social construction of gender identity. Three faculty members were involved (from the Office of the Dean of Students, Women's Center, and Curry School of Education), offering an estimated total of 200 hours of faculty time). The program is designed as a leadership development and mentoring program pairing undergraduates with fifth grade boys for a full academic year with a balance of structured topical group activities and individual mentoring contacts. The undergraduate training takes place for one full regular academic semester prior to engaging in the mentoring relationships. The Men’s Leadership program is currently a school-based service-learning program that works to build strong community connections. Significant collaboration with local teachers and guidance counselors at Walker Upper Elementary School is critical to the program's success. Also, the program has been collaborating with the Blue Ridge Commons (Housing Project) and the International Rescue Committee, recognizing that some of the fifth graders now or in the future will be international refugees or may reside in Blue Ridge or one of the other housing projects in Charlottesville. Building relationships with other community organizations helps target where the students may spend time outside of school. It has been extremely valuable to connect with a variety of faculty members in different departments. Faculty from the Curry School of Education, Youth Violence Project, Psychology, Sociology, Women's Center, the Office of African American Affairs, Counseling and Psychological Services, and Student Affairs have provided input toward the development of the syllabi and training materials.

The University Internship Programs (UIP), now in its 31st year, is a year-round, academic-administrative program offering local, national, and international academic internship options for 3rd and 4th year undergraduate students. The UIP and the Weldon Cooper Center for Public Service, in collaboration with the College of Arts & Sciences, Departments of Sociology and Psychology offer a unique, supervised, two-part, for-credit academic internship program. The UIP provides students with relevant classroom content and a field placement that builds on knowledge and skills learned from study in their major and in the social sciences with work experience in an applied setting under the supervision of UIP liaisons, faculty members, and field sponsors. The interdependence of the classroom-field combination involves intentional learning that supports interns’ academic, career and/or personal interests. The UIP field placement is a meaningful, closely monitored, career-related, major-related, and interest-related work experience that extends interns’ learning beyond the classroom to non-profit organizations, government agencies, and for-profit businesses. The upper division Sociology and Psychology UIP seminars provide interns with a structured classroom environment to actively reflect on their field placements and to discuss and learn about themselves, their professional areas of interest, the workplace, and life in organizations. UIP develops opportunities for students to contribute to the local and global community and to help advance the public service mission of the University of Virginia. Three hundred and thirty nine UVA students participated in the University Internship Programs 06-07 providing 78,820 hours of service to the community. Nearly 70% interned in human service, non-profit or governmental organizations and provided 53,336 hours of direct service to these organizations and their clients.

This past spring, the Anthropology Department offered a new course described as a “nuts and bolts toolkit for community organizing.” Co-taught by Professor Wende Marshall, along with Joe Szakos, Executive Director of the Virginia Organizing Project, and Karen Waters, Executive Director of the Charlottesville Community Council, the class re-oriented the practice of scholarship by making the learning process a collaboration with the community from the start. The class was held off grounds at the Quality Community Council office to offer a welcoming space for community members to join the 18 U.Va. students in the class. Students organized four poverty forums and a legislative forum on mental health, mental retardation and substance abuse issues. Claire Snell-Rood, an Anthropology graduate student, described the course as follows: “We were sent out to map the issues by talking to a huge range of people about what their lives are like and how they experience these issues. Yet instead of just writing up their perspectives in term papers, at the end of the conversations, using a community organizing perspective, we asked THEM to speak to power by presenting their experiences to elected officials. We were challenged to see how small actions like these can be organized into a coordinated campaign to confront oppressive social structures.” Harold Foley, a Charlottesville community member and intern at the Virginia Organizing Project, said, “the class experience gave me an opportunity to see how U.Va. students think about a community that was not their own…. [It gave them] a different view of Charlottesville.” The forums that the students organized opened their eyes to the realities of Charlottesville’s 25% poverty rate.

ecoMOD is a research and design / build / evaluate project at the School of Architecture that aims to create a series of ecological, modular and affordable house prototypes. Working in partnership with the UVA School of Engineering and Applied Science, the program’s goal is to demonstrate the environmental and economic potential of prefabrication, and to challenge the modular and manufactured housing industry in the U.S. to explore this potential. In the context of this multi-year project, an interdisciplinary group of architecture, engineering, landscape architecture, historic preservation, business, environmental science, planning and economics students are participating in the design, construction and evaluation phases of the project. Three prototypes are being developed for Piedmont Housing Alliance, and one for Habitat for Humanity. In 2006-07, 48 students provided nearly 26,000 hours of service through this project. 

Co-Directed by Edith “Winx” Lawrence of the Curry School of Education and Dawn Anderson of the Women’s Center, the Young Women Leaders Program (YWLP) is a school-based mentoring program developed at UVa 10 years ago that pairs middle school girls with college women for a year of mentoring focused on boosting the girls’ academic and behavioral outcomes and leadership skills. YWLP has served over 900 middle-school girls and trained over 950 undergraduate women to be mentors. Additionally, undergraduate and graduate students have the opportunity to participate in the research component of the program, which examines the effectiveness of mentoring, in general, and this program, specifically. YWLP is a full academic service learning opportunity for the participating college students as they are enrolled in a two-semester course that focuses on the theory and research on best practices for mentoring adolescent girls while they are mentoring. These courses provide the college students with 84 hours of mentoring orientation, training, follow-up and support prior to and while they are mentoring. This year YWLP has groups in four area middle schools (Buford, Burely, Jouett, and Sutherland) and offers one community-wide group. In addition to taking the course, the college women commit to providing three hours of individual and group mentoring a week to their mentees. We have just received a $500,000 grant from the Department of Education’s Safe and Drug-Free Schools Initiative to expand the program to continue to serve the adolescent girls through the ninth grade. The expanded program will focus on developing and enhancing the girls and college women’s understanding of and skills in technology, health and fitness, and women’s leadership opportunities. In addition to the service-learning course associated with the program, YWLP serves as a community lab for two graduate courses focused on research and community engagement.

Through the Day in the Life Program, U.Va. students provide mentoring and tutoring assistance to assist local area public school students who have demonstrated academic potential but for various reasons are not succeeding in school. Through the mentoring component, U.Va. students are matched to local youth who are identified by area school administrators. Youth spend "a day in the life" of U.Va. students by attending academic, cultural, athletic and social events together on a regular basis. By establishing close relationships against the backdrop of U.Va.'s various resources, the undergraduates help local youth set goals, increase self-esteem, and build confidence in their ability to pursue post-secondary education. In the program's tutoring component, U.Va. students enroll for credit in the Curry School of Education multicultural education classes and provide instruction to local youth in subjects covered by standardized testing.  The tutoring, provided individually and in small groups, is conducted in local schools, community sites, and at the University. During the 2006-2007 academic year, 1,100 U.Va. students provided 8,827 hours of tutoring and mentoring to 1,209 local students at 15 community sites--a significant increase over the previous year. The most effective program practice is to show youth who may not be considering post-secondary education what college life can be like. 

The University of Virginia’s Women’s Center provides free counseling to members of the Charlottesville/Albemarle community, as well as University staff, faculty, students. In addition to numerous counseling hours provided free of charge to all clients, counselors also offer a support group for women with eating disorders (open to the community as well as University members) and a sexual assault recovery group. Counselors also provide couples counseling, which is not offered free of charge anywhere else in the area. Even with the obvious need in the community, there are few resources for people who do not have the financial means to pay for counseling. Those agencies which provide low-cost or free services are overtaxed and have long wait lists. The UVA Women’s Center Counseling Services filled a tremendous need. Student participation starts in mid-summer (July) and continued until the interns graduated with their Masters' Degrees. They take brief breaks over the winter holiday, but generally continue seeing clients over academic holidays. The director of Counseling Services works closely with area agencies and private clinicians in order to support each other, make sure that clients are served appropriately and sufficiently, and that the community knows of this service. Two UVa students and one faculty member provide 2,700 hours of service each year.
The University of Virginia Health System participated in three Remote Area Medical Program (RAM) events: July 2006 in Wise, October 2006 in Grundy and February 2007 in Wise. In July 2006, 14 medical and nursing students participated in this event for a total of 734 service hours. For the same period, 20 faculty members participated for a total of 772 services hours. In the July 2006 event, the services provided included: general medical exams, specialty medical exams, laboratory testing, colon cancer testing, diabetes assessment and treatment, mammography, audiology services, Woman's Health Services, ultrasound, and nursing care. For the October 2006 RAM event in Grundy, 2 students participated for a total 160 service hours. Two faculty members also participated in this event for a total of 52 service hours. Services provided in Grudy included general medical exams and nursing care. In February of 2007, a team of 7 students and 1 faculty member fitted and distributed 60 hearing aids over a 1.5 day event in Wise. The students dedicated 154 service hours to this event while the 1 faculty member dedicated 50 hours of service.
The School of Nursing’s HIV/AIDS Program in Southern Africa is part of the SAVANA Health Partnership. In 2006-07, nine nursing students traveled to Southern Africa for 3-4 weeks to collaborate with local community leaders and health professionals to train local home-based caregivers to safely and effectively care for AIDS patients in their homes. Students provided 1,650 hours of service and their 3 faculty advisors provided 272 hours of support to this program which includes equipping these care-givers to train others.  In addition, students participated in community-initiated programs to prevent mother to child transmission of AIDS, protection of orphans and vulnerable children, voluntary HIV/AIDS testing, support groups for people living with HIV/AIDS, and gender advocacy.

The courses in the School of Nursing frequently involve service learning that is integral to the curriculum. During the academic year 2006 through the summer of 2007, the students in the School of nursing were involved in over 7,000 hours of service to the Charlottesville-Albemarle community. This work included activities such as providing presentations and supportive visits to members of the Alzheimer’s Association, to clients of Public Health Services and to residents of senior citizen and public housing. Students taught CPR courses, assisted nurses in schools, at the Kluge Children’s Rehabilitation Center, at the RAM clinic and at the Charlottesville Free Clinic. In addition, though seldom recognized, are the thousands of hours students spend in hospitals and clinic settings caring for patients and learning to provide quality nursing care.  These service learning activities are in addition to their volunteer work with Habitat for Humanity, Madison House and organizing a program to raise funds for the local Make a Wish Foundation. 

In addition to the SAVANA Project, two community health nursing graduate students spent three weeks in Paraguay to assess the health status of three EXNET communities. The major focus was on the nutritional status of children ages 2-18 in each setting. The students worked in collaboration with Tierraviva, a human rights legal collective and NGO. The goal was not only to document conditions affecting locals’ health status, but also to make recommendations for interventions that might improve the living conditions of the communities.

The School of Law Pro Bono Project aims to instill an ethic of service in its students, which is vitally important to ensuring access to justice as the need for free and low cost legal services continues to rise. Students are expected to volunteer 25 hours annually. While many meet this requirement, others choose to exceed it. Last year alone 299 students participated in the Pro Bono Project volunteering over 13,500 hours throughout the fall and spring semesters and over the winter and spring break periods. While not recorded, the requirement for licensed attorneys or faculty to supervise students in the Pro Bono Project means that hundreds more hours were performed by the faculty, staff, and participating lawyers throughout the country. The Pro Bono Project itself is made up of several smaller projects which help to serve the legal needs of various communities. Some examples are the Child Health Advocacy Project (which works in conjunction with the UVA Medical Center to provide both medical and legal assistance for indigent families with children); the Domestic Violence Project (a student organization which strives to address the problem of domestic violence both directly (through pro bono service) and indirectly (through educational efforts to raise awareness and understanding of the issue)); the Nonprofit Pro Bono Project (in which students are supervised by local attorneys to provide assistance to Charlottesville-Albemarle area nonprofits with incorporation, by laws, leases, deeds and other transactional matters), and the Legal Outreach Project (in which students volunteer to intake clients for the Legal Aid Justice Center each week at area soup kitchens, homeless shelters, and low-income housing projects). The 10 faculty and staff involved are estimated to provide 25-50 hour of service each, per year.

COMMUNITY ARTICULATED PARTNERSHIPS WITH U.Va.
Between January and August, 2007, the Charlottesville/Albemarle Commission on Children and Families (CCF) has partnered with 5 faculty, 7 graduate students, and 12 undergraduate students (not including faculty and staff that serve on CCF and its work groups, or each student in U.Va. courses partnering with CCF for service-learning/research). These individuals have contributed over 2,700 hours of service (about 68 full-time work weeks), at an estimated value of nearly $145,000. Students have worked on a volunteer basis, received research credit, and/or received small stipends for their work (a total of $13,500 was obtained from private foundations, U.Va. funds, and City/County funds to support this work). Faculty worked completely on a volunteer basis. Projects completed include: background research for CCF’s annual data report on community well-being; as part of research identifying local priority areas in human service provision, undergraduate students, graduate students, and faculty consulted in the planning process and co-conducted general background research, as well as conducted cost-benefit analyses and best practices research on priority areas; as part of an undergraduate course, a student explored methods of improving the accessibility of local youth services; two undergraduate students assisted in a program evaluation being conducted by faculty; undergraduate students and a graduate student have helped understand patterns in foster care expenditures; an undergraduate student worked with CCF’s partners to gather best practices in benchmarking productivity and impact; a graduate student is in the process of developing a clinical externship focusing on providing evidence-based, psycho-educational group therapy for children who have witnessed domestic violence, and she is planning an evaluation of these groups as part of her dissertation; graduate students and undergraduate students have collected several years of data from juvenile justice case files so that the community can better understand the profiles and needs of children involved in the court system; an undergraduate student conducted research necessary to update the strategic plan of one of CCF’s work groups; and, a graduate student and an undergraduate student have assisted with the research for the Engaged Scholars' work group. In addition to this work, in the Fall of 2006, a graduate student class developed a program evaluation; a graduate student class developed a survey and recorded best practices for a CCF work group; and, as part of an undergraduate course, students conducted research into the local service array.

Jefferson Area Board of Aging (JABA) makes a nurse practitioner available to the University of Virginia School of Nursing a total of 464 hours during the fall and spring semesters of the 2006-07 academic year as outlined in a Memorandum of Agreement.  Specific responsibilities of the clinical instructor include:
1. Provide clinical supervision for a group of no more than ten undergraduate students per semester at rural health center sites served by the Geriatric Assessment and Intervention Team (GAIT).

2. Supervise students in the provision of nursing care in the client’s home, rural health clinic and other community settings related to GAIT program services.

3. Instruct students in conducting physical assessment and monitoring client health status, as well as community assessment.

4. Supervise students in health promotion activities with clients, their families and with community groups (e.g. senior centers).

5. Serve as preceptor for graduate students enrolled in Community Health Nursing and/or the combined Health/Family Nurse Practitioner tracks within the Master’s Program.

6. Assist School of Nursing faculty with special projects consistent with the clinical instructor’s educational preparation and experience (e.g. development of Gerontology curriculum).

7. Collaborate with School of Nursing faculty to arrange clinical experiences for students, including orienting students to agency setting and evaluating their performance.

8. Provide instruction to students in role of the nurse as case manager in community settings.

Likewise, the School of Nursing has made available a nurse practitioner to provide health care services to elders residing at Crescent Halls.

The Community Based Research Program is a partnership between the UVA Institute on Aging and JABA, the Area Agency on Aging serving Planning District 10.  The program promotes one prong of the Institute’s mission to enrich the lives of elders by acting as a catalyst and coordinator for aging-related research.  Additionally, the community-based research program serves in part as a pathway for implementation of the JABA 2020 Community Plan on Aging, which was created to help communities in Planning District 10 prepare for the dramatic increase in the senior population that will occur in the next 20 years.  The plan contains goals for creating an age-friendly community, strategies with timeframes for achieving the goals, and lists of potential partners who may be involved.  It thus is a valuable tool for researchers to use in developing community research concepts in the field of aging.  See http://www.jabacares.org/plansummary.pdf).  
ADDITIONAL SERVICE PARTNERSHIPS
Madison House serves as the student volunteer center at the University of Virginia. It coordinates volunteers, develops student leaders, builds community partnerships, and promotes life-long volunteer service. In 2006-2007, over 3,300 University of Virginia students volunteered each week during the regular academic session, giving over 110,000 hours of service, representing 2.2 million dollars of service. These volunteers have reached over 17,000 community residents. Madison House programs are led under the direction of 180 student leaders who volunteer 5 to 10 hours per week and do not receive academic credit or pay for their time. These Program Directors recruit, train, supervise, motivate, and evaluate the student volunteers within their programs. Madison House employs 5 staff members who provide support and advisement to the students. Madison House organizes 16 service programs and one outreach program serving the needs of the Charlottesville/Albemarle community. Within these program areas, the volunteer work takes place at over 80 sites called Community Partners. They are: Adopt-A-Grandparent, Animals & Environment, Athletics, Big Sibling, Boosters, Day Care, English as a Second Language, HELP Line, Holiday Sharing, ‘Hoos Against Hunger & Homelessness, Housing Improvement, Medical Services, Migrant Aid, Outreach Services, Recreational Therapy, Tutoring, Youth Mentoring. Community Partners Madison House partners with 12 K-12 schools in Albemarle County, 10 K-12 schools in Charlottesville, 4 medical facilities, 10 nursing or assisted living homes, 10 childcare centers, and a number of afterschool programs, service organizations, and local non-profits. Through an annual evaluation process, our community partners have rated Madison House volunteers a 4.5 out of 5 for their overall satisfaction. They report that "volunteers play an integral role in helping our agency accomplish its mission and objectives" as a 4.6. They rated a 4.7 for "Madison House volunteers add to our clients’ overall quality of life."

In its third year at U.Va, the Jumpstart Program has continued to develop the breadth and quality of its service to preschool children of need in the Charlottesville community. 45 student “Corps Members” (18 graduates, 27 undergraduates) served as early literacy mentors to preschool partner children throughout the school year, committing 12-15 hours each week to service in local schools. Corps Members ran special enrichment sessions for children, served as mentors and aides in preschool classrooms, and provided information and resources to parents and family members; an effort which resulted in nearly 13,650 combined hours of AmeriCorps service to local children over the course of the school year. The program reached a benchmark of quality this year, scoring the highest in the Mid-Atlantic Region (which included programs at Columbia, NYU, Georgetown, GW and Howard) in Jumpstart’s national quality standards. Jumpstart also continued its auxiliary Classroom Assistant program, placing 9 students in local preschool classrooms as volunteer teacher aides, each of whom served 2-8 hours per week to provide increased individualized attention to children. Jumpstart Corps Members and Classroom Assistants served nine local preschool programs this year, including five Charlottesville City Schools preschool programs, three Albemarle County Bright Stars programs, and the Barrett Early Learning Center (affiliated with MACAA Head Start), two of which (Greer Elementary and Johnson Elementary) were new partners in 2006-2007.

Appendix H

Declaration of the Community University Research and Service Partners
As Community University Research and Service Partners, we:
· agree that the creation, sharing, and application of knowledge are fundamental pursuits of our daily lives;

· accept broad responsibility to use our knowledge to improve the quality of life in our communities, to address social inequities, and to promote mutual understanding;
· commit ourselves to responding to community needs by seeking new ways to apply our knowledge through engaged university and community teaching and research.

Our partnerships will:

· educate students to be informed and effective citizens and capable future professionals;

· recognize and build upon the diverse experiences of community members, faculty, staff, and students, including underserved and underrepresented groups of all ages, backgrounds, and abilities;

· combine research-based knowledge with community-based wisdom to develop practical applications toward solving social problems;

· seek creative interdisciplinary partnerships that are mutually beneficial and meet the highest standards of the academy and the community.

To honor the spirit of this declaration, we intend to:

· strive to understand, develop, and follow best practices in university community partnerships;

· share potential research and teaching projects and final products with the Partnership;

· hold semi-annual Partnership meetings to exchange ideas about community university projects, needs, and interests;

· engage with Partnership colleagues to address stated community needs, assist with faculty and student projects to fulfill course requirements, internships, independent study projects, service opportunities, and research projects;

· collect data, report and assess the measurable impacts resulting from partnerships;
· seek collaborative grant opportunities and offer inkind support when appropriate;

· communicate with Partnership coordinators about university community needs, partnering opportunities, products from partnerships, and challenges;
· revisit the purpose, goals, and membership of the Partnership annually;

By signing this, we agree: 
· to endorse the Strategic Plan Interim Progress Report: Community-University Service, Learning, and Research Partnerships, dated November 2007;
· to be listed as part of the Community University Research and Service Partnership (previously the Engaged Scholars’ Work Group), a work group co-hosted by the Charlottesville/Albemarle Commission on Children and Families and the University of Virginia Office of Public Service and Outreach;

· that we are not bound or obligated to any legal or financial relationships.
� University of Pennsylvaia’s Center for Community Partnerships, http://www.upenn.edu/ccp/abcscourses/academically-based-community-service.html


� http://gse.berkeley.edu/research/slc/faq.html


� From University of South Florida’s report Faculty Senate Ad Hoc Committee on University-Community Engagement Curriculum and Service-Learning Subcommittee, 2006. For a summary of the research on service-learning see Janet Eyler, et. al., At a Glance: What we Know About the Effects of Service-Learning on College Students, Faculty, Institutions and Community, 1993- 2001. 3rd Edition. August 2001.


� Adapted from: Strand, K., Marullo, S., Cutforth, N., Stoecker, R., & Donohue, P. Community-Based Research and Higher Education. San Francisco: Jossey-Bass, 2003, pp. xx, 3.


� Kellogg Commission: Sixth Report, p. 22


� http://www.nku.edu/~nkuope/definitions.html


� http://www.nku.edu/~nkuope/definitions.html


� Adapted from Service Internship Language, a hand-out distributed at AAC&U’s conference on the Civic Engagement Imperative: Student Learning and the Public Good, Rhode Island, November, 2005.


� Adapted from Service Internship Language, a hand-out distributed at AAC&U’s conference on the Civic Engagement Imperative: Student Learning and the Public Good, Rhode Island, November, 2005.


� http://www.nku.edu/~nkuope/definitions.html


� http://online.sfsu.edu/~rpurser/revised/pages/problem.htm


� modified from http://www.nku.edu/~nkuope/definitions.html


� http://www.unc.edu/cps/faculty_scholars/index.html


� Council on Extension, Continuing Education, and Public Service’s (a council within the National Association of State Universities and Land-Grant Colleges) Benchmarking Task Force November 2003; Revised May 2004, http://www.nasulgc.org/NetCommunity/Page.aspx?pid=255&srcid=547


� Benchmarks for Campus/Community Partnerships. Torres, Jan and Julia Shaffer. Campus Compact, 2000.


� University of Oregon, http://baowww.uoregon.edu/FinMgt/finstmnts/finstmntdefinitions.htm


� from U.Va. Public Service and Outreach Commission, p. 1


� http://www.nku.edu/~nkuope/definitions.html


� http://nationalserviceresources.org/building_blocks/service-learning.php
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